Helpful Wording Suggestions for Certifier Comments

Informal Contacts (102)
These logs begin to show some understanding of how to progress beyond information to interpretation. However, the interpreter is encouraged to continue to work on identifying resource meanings that can be introduced in informal encounters, and techniques that facilitate visitors to engage with those meanings. The Module 102 worksheet on “Resource Meanings for Informal Interpretation” may help clarify the difference between information and interpretation, and how to progress to the interpretive level in informal situations.

_____________________________

The series of logs does contain examples that demonstrate some basic understanding of when, why and how to provide opportunities for the audience to form their own intellectual and/or emotional connections with the meanings inherent in the resource.  For example, in log #6…  The interpreter is encouraged to continue to develop the ability to introduce resource meanings in informal discussions. How can interactions that begin as resource protection or visitor safety situations progress, when appropriate, to exploration of universal concepts? What interpretive techniques can be used in informal encounters to help visitors relate to resource meanings? The Module 102 worksheet entitled “Resource Meanings for Informal Interpretation” may suggest ways to approach more depth and meaning in informal discussions.

_____________________________

Overall, however, these log entries could be stronger from an interpretive perspective. They do not clearly identify the intangible meanings/universal concepts that either were introduced, or that could have been introduced. In addition, the answers to the last question did not provide an effective analysis of opportunities for intellectual and/or emotional connections. Consider ways to further develop the art and skill of helping visitors in informal encounters explore the meanings of park resources. Once initial visitor needs are met, and resources are protected, what interpretive techniques can be used to help willing visitors find a more meaningful connection to park resources?
_____________________________

One of the important aspects of the certification is for the interpreter to be able to articulate an understanding of an intentional methodology for introducing visitors to the intangible meanings associated with park resources. In the log descriptions the interpreter should attempt to analyze why certain resource meanings were introduced to a particular group of visitors based on information gathered about them as the encounter progressed, and how those meanings were developed by selected interpretive techniques (questioning, stories, quotations, props, role playing, presenting evidence, etc) into opportunities for intellectual connections (discovery, insight, revelation, comparison, etc) and/or emotional connections (empathy, concern, awe, wonder, etc).

_____________________________

In the collection/documentation of log entries for re-submission, the interpreter is encouraged to link tangible park resources to their intangible meanings, and to identify the universal concepts that could relate the meanings and significance of park resources to the lives and experiences of the visitors. The developmental worksheet for Module 102, "Resource Meanings for Informal Interpretation," would be a good place to start in generating a list of potential links. This could become the master list from which the interpreter selects meanings/concepts to use in informal encounters, based on information gathered about the visitors as an encounter progresses. 
_____________________________

While these log entries demonstrate many good skills, they also show a need to learn to improve in the “why” and “how” of providing opportunities for the audience to connect to the meanings of park resources. 

Informal Contacts (continued)

It might be useful for the submitter to analyze an anchor log in order to identify the types of interpretive elements that lead to successful certification.  What universal concepts did the anchor writer utilize, and how did they articulate the progression from information to interpretation?  In addition, how did they identify and describe the visitor cues that guided the progression of the discussion toward audience-relevant meanings? A review of the Module 101 section, “What Interpretation Is – Tangibles, Intangibles and Universal Concepts”, might be helpful preparation for analyzing the anchor log.

_____________________________

In addition, the contacts need to indicate that the interpreter understands the difference between information and interpretation. The log should describe what intangible meanings or universal concepts the interpreter consciously decided to employ to connect visitors to the resources and their stories. The log should also describe what in the conversation prompted the interpreter to decide that these meanings/concepts would be appropriate interpretive vehicles for those specific visitors. 

_____________________________

Knowledge of one's audience is an important element in deciding how to help visitors make personal connections to the meanings of the resource. Consider asking questions of visitors to try and gain knowledge that can help direct a contact. Using universal concepts such as survival, shelter, food or family may be another way to bring home resource protection messages in a powerful and personally meaningful way. 

_____________________________

There were opportunities for the visitors to form some type of emotional and/or intellectual connections to resource meanings. Most were prompted by the skillful use of in-depth information that carried a resource protection message..[examples]...  While these types of contacts and responses show sensitivity and skillful decision making about using in-depth information - they really only scratch the surface of possible interpretive opportunities. In both instances, the contacts may have been more powerful if the time was taken to try and make a personal connection to the audiences. 

_____________________________

Overall these log entries show a sensitivity to meet visitor needs in appropriate ways. However, the interpreter is encouraged to continue to hone the skills of informal contacts by practicing the art of “gathering” – getting to know his audience a little better with the sensitive use of appropriate questions. This can often provide a knowledge of the audience (KA) that allows the interpreter to select/address intangible meanings and universal concepts that speak more personally to the hearts and minds of park visitors, enhancing their experience with park resources, rather than just, albeit effectively, answering their questions. Ultimately, this provides additional depth in a contact, which may often lead to increased opportunities for intellectual and emotional connections to resource meanings. 

_____________________________

There seemed to be some unexplained assumptions of if/how the visitors received the opportunities for connection that were provided. For example, in log #1…   It may be helpful to consider that sometimes visitors will do/say something that indicates new understanding/revelation has occurred, but often this is difficult to know since interpretation happens in the visitor. It is most important to be able to provide the best possible opportunities – most favorable set of circumstances – for connection to resource meanings to occur, and be cautious about assuming visitor perceptions. If there is evidence that an encounter has in fact led to a visitor making a connection, describe the evidence for this assertion (what the visitor said or did to indicate a new or increased level of insight or understanding) in the logs. 

Informal Contacts (continued)

These log entries could be strengthened by better explaining how the conversations facilitated a connection to the meanings or significance of the resources. What method or approach did the interpreter use to engage in a discussion of resource meanings? What audience knowledge was acquired during the conversation that determined the progression towards opportunities for interpretive connections? How and where were universal concepts introduced into the conversation as links to the meanings of the resource? This type of information is necessary to support the assumptions that visitors left these encounters with some new perspective or understanding about the resource. 

It is also important to remember that the interpreter is only presenting an opportunity for a connection, and that there may not always be a reliable indication from the visitor that they have actually made a connection. For purposes of this certification exercise, the interpreter needs to be able to articulate what they did to provide an opportunity, including what visitor cues directed the progression and conclusion of the encounter.

_____________________________

Asking visitors initial and follow-up questions concerning what they’re interested in, what they know about a site, and if they’d be interested in learning more helps provide the appropriate direction for the informal contact to proceed – or perhaps not to proceed. Including this type of information in the logs will indicate that the interpreter is sensitive to visitor needs, and knows when not to “inflict” interpretation.

_____________________________

To strengthen this series of log entries, perhaps reconsider some of the responses given to the question regarding “initial audience needs.” Was the response addressing the actual visitor need, as expressed or implied by the visitor, or was it addressing the perceived needs of the park/resource? Both are important, but consider whether visitors are even open to education or interpretation if their immediate needs have not been identified and addressed.

_____________________________

Helpful Wording Suggestions for Certifier Comments
Interpretive Talk (103)
The following examples target difficulties in creating opportunities for intellectual and emotional connections with meanings:

To reach out effectively to the broadest audience, an interpretive product can be intentionally developed to provide some opportunities for both emotional and intellectual connections to resource meanings.  Sometimes visitors will connect to meanings through insight, discovery, revelation, or their understanding of context — intellectual connections. Other times opportunities for connection come through the emotions—enjoyment, sensation, spirit, renewal, empathy, wonder, challenge. An effective way to  facilitate these opportunities for connection  is to carefully select interpretive techniques or methods (stories, explanations, examples, presentation of evidence, quotes, analogies, comparisons, illustrations, sequences of questions, demonstrations, activities, etc) to intentionally develop  specific tangible-intangible links that support the central focus. The Interpretive Process Model may provide some additional guidance.
__________________________

This program contained many interesting facts about… However, for many visitors, facts by themselves probably do not act as catalysts for intellectual or emotional connections to resource meanings.  Although all interpretation uses information, the primary goal of interpretation is not just to provide information. Effective interpretation takes the next step to use that information to provide access to resource meanings.

__________________________

Connections to resources meanings occur when the tangible resource is linked to some larger intangible meaning in a way that the audience can relate to and that provokes understanding and/or appreciation. 

__________________________

An interpreter needs to plan specific opportunities that are intended to facilitate emotional connections to resource meanings – to inspire or provoke feelings like awe, wonder, sympathy, curiosity, amazement, concern, regret, grief, or anger. Other specific opportunities should provoke intellectual insight, understanding of context, discovery, or reveal relationships. 

__________________________

The following examples target difficulties in demonstrating the cohesive development of a relevant idea:

Although the talk seemed appropriate for the audience, it did not seem to provide them with a clear focus through the cohesive development of a relevant idea or ideas.  Instead, the program seemed to rely primarily on a chronological narrative. It might be helpful to refer to the Interpretive Process Model as a way to identify and develop an audience-relevant central idea for the program. The IDP worksheet on Program Organization and the essay on “Interpretive Themes” by David Larsen might also be helpful. The program could still use a chronology as an organizational structure if it can be used to help develop a meaningful idea. Or other organizational strategies may emerge once a central idea is identified (i.e. debunking a myth, cause and effect, supporting a theory, answering a question, using an icon to represent a bigger story or idea, etc.)

 __________________________

It might be helpful to review the portion of the Interpretive Process Model on identifying a universal concept that can become the focus for the cohesive development of a relevant idea related to the meanings of the resource. 

__________________________

In order to strengthen the cohesive development of the talk, it may be helpful to review the Module 103 components on "Themes, Goals and Objectives" and "Program Organization." The Module 103 worksheet on Program Organization and the essay on "Interpretive Themes" by David Larsen might also be helpful.

__________________________

Helpful Wording Suggestions for Certifier Comments 
Conducted Activities (210)
The strength and essence of any conducted activity (that distinguishes it from a talk or other type of program) is the opportunity it provides for visitors to experience/interact with the resource…  Facilitating more of this type of sensory experience – looking, listening, and discovering that focuses attention on the visitors interacting with the resource at and between each stop -- would strengthen this program in meeting the certification standards for a conducted activity.

__________________________________

Although the narration of this program was very effective, the program could be even more effective as a conducted activity by providing more opportunity for resource immersion – a series of experiences in/with the resource. The tour began to accomplish this when… Most of the tour, however, did not seem to direct visitor attention to the resource or engage/involve them in the places/sites that were visited. In this way, the stops on the tour seemed to merely provide a backdrop to the narration, rather than providing a strong series of experiences that supported the development of opportunities for connection to resource meanings. It may be useful to review the section in Module 210 on resource immersion, and review the Module 210 self-assessment worksheet.

_____________________________

It was not clear how the program provides a series of experiences that supports the cohesive development of the program’s central concept.  The stops did not seem to show a clear connection to the resources present at each stop and/or tie to the program’s theme. Perhaps consider strengthening the transitions between stops to make them more integral to the program’s theme, and use them more effectively to encourage visitor interaction with what they are seeing. Perhaps also reconsider what stops are used and what resources are present that best make that stop an illustration of the central concept used to develop the program.  Finding a strong idea to act as a segue or transition from one stop to the next, both physically and intellectually, would increase the impact of each stop and its value to the overall program. 
__________________________________

It was not clear that the stops selected on this walk were critical to the interpretive program presented. It appeared that the program could have been presented as a talk in one location.  Consider ways that the stops selected for the tour could be essential to the interpretive meanings that the program introduces, rather than a set of different places to stop for additional information. How could this walk be re-structured to provide more resource immersion, thereby leading to an improved sequence of opportunities for the visitors to form their own connections to resource meanings, and an enhanced series of experiences that support the cohesive development of a relevant idea? The Module 210 self-assessment worksheet may be a helpful developmental activity.

__________________________________

Asking specific questions that encourage visitors to look/compare/contrast/discover/speculate would help immerse them in the resource in ways that make the experience personal and memorable. The IDP worksheet entitled “The Interpreter’s Toolbox – Involvement Techniques” might provide some ideas.
__________________________________

It may help to think of each stop on the tour as a link in a chain – each experience and the narrative that supports it must link to the ones before and after it.

___________________________

The “stops” on this tour did not seem to provide a series of experiences that supported the cohesive development of a meaningful concept related to the resource. How can the narrative of the program better encourage visitors to interact – actively or passively – with the resource in order to provide a series of experiences? Are there questioning techniques or descriptive ways to encourage visitors to place themselves in the scene or situation of past cultures, or to help imagine the impact of the changes in the landscape as the narration draws attention to what there is to see today? The “Interpreter’s Toolbox - Involvement Techniques” worksheet may offer some additional ideas.

________________________________

Collectively, the tour provided a visual context of the landscape that would not have been possible if the program had just been presented as a talk indoors. However, only a couple of the stops seemed to effectively provide any opportunity for resource immersion. Perhaps consider ways to expand the use of interpretive techniques – sensory involvement, imagination exercises/challenges, comparing/contrasting then and now, and questioning – to engage visitors with the sights, sounds, moods, atmospheres and feelings of the past and present. The integration of a few more of these kinds of opportunities with this meaningful narrative would make this very powerful as a conducted activity.

_____________________________

The transitions between stops (“let’s go then”, “let’s go up”, “come right this way”, “let’s move on here”, etc.) are only directions. More developed transitions would help move the visitors intellectually between stops and connect one stop to the next in a way that engages visitors with the resource (looking, listening, discovering, etc). For a practice activity on transitions, see Developmental Activity #1 in the “Human Interactions” section of Module 210.
______________________

Helpful Wording Suggestions for Certifier Comments

Demonstrations/Illustrated Programs (220)
[Note: Submission of the same program for multiple competencies is not recommended, and may not be in the employee's best developmental interest. For example, the narrative of a 103 talk needs to be able to stand alone to meet the certification requirements. However, the narrative of a 220 illustrated program or demonstration relies on an integration of illustrations and/or demonstration in order to be fully successful. Each competency is designed to demonstrate a specific set of interpretive skills.]

_______________________________

Overall the illustrations do not seem to contribute greatly to opportunities for intellectual and emotional connections to resource meanings. To strengthen the interpretive effectiveness of this program, perhaps consider how to use more compelling illustrations that elicit feelings or provoke thought. One way to accomplish this is to identify the intangible meanings and universal concepts that each potential illustration may represent or portray, and then select those images that best complement/enhance the meanings and concepts in the text. It is often difficult to locate images that accomplish this, but slide programs are most effective when they utilize illustrations that are themselves interpretive, or that help reveal the meanings in the narrative.

________________________________

For an illustrated program, the media should provide and provoke its own meanings, which complement and build upon those found in the narrative. When selecting the illustrations to use for the program, it might be helpful to identify the intangible meanings and universal concepts that each potential illustration may represent or portray, and then select those images that best complement/enhance the meanings and concepts in the narrative.

________________________________

The “Illustrated Programs” component of Module 220, “Prepare and Present an Interpretive Demonstration or Other Illustrated Program,” might provide some useful guidance, especially the “Approach” statement and “Developmental Activity #1.” In addition, the Module 220 self-assessment worksheet might be helpful.

________________________________

Consider using illustrations to help the audience move beyond the factual level to consider the intangible meanings within the narration. The “Illustrated Programs” component of Module 220 may provide some ideas. Some of the “Suggested Developmental Activities” also could prove useful to enhance the program. Activity #3 could help to broaden the appeal of the program to a diverse audience by encouraging multiple points of view toward the park’s resources. Activity #6 could help to use illustrations to convey the intangible concepts of the program.

_______________________________
A review of the Module 103 sections on “Themes, Goals and Objectives” and “Program Organization” might be helpful in deciding how to restructure this program. Perhaps determine what universal concept could best be used to provide a meaningful and provocative theme statement, and then select the content that best supports this idea. Slides that make the ideas come to life, that generate opportunities for intellectual and emotional responses to the narration, could then be selected to enhance the meanings in the narrative. 

_______________________________

The demonstration does not seem to be integrated into the program in a way that provides a clear focus for the audience to connect to resource meanings. How does the demonstration reveal meanings about the park’s story and how can the narration develop those meanings in ways that relate to the lives/interests of the visitors? It may be helpful to identify a universal concept that could become the focus for a thematic concept about the demonstration and what it represents, and then weave that idea through the narrative that accompanies the demonstration. This will help move the program from a mostly technical and factual description of what is being demonstrated, to address the meanings associated with the process and the product.

________________________________

Helpful Wording Suggestions for Certifier Comments 

Interpretive Writing (230)
This text seems intended to fulfill a need for the park to convey important information and orientation, rather than to be interpretive. As such, it might not be the best type of writing product to demonstrate the skills set for interpretive writing. Perhaps consider a different product for submission, or re-visit the objectives for this product to consider whether a more interpretive approach based on developing resource meanings might be appropriate. 

___________________________

The following examples target difficulties in creating opportunities for intellectual and emotional connections with meanings:

To reach out effectively to the broadest audience, an interpretive product can be intentionally developed to provide some opportunities for both emotional and intellectual connections to resource meanings.  Sometimes visitors will connect to meanings through insight, discovery, revelation, or their understanding of context — intellectual connections. Other times opportunities for connection come through the emotions—enjoyment, sensation, spirit, renewal, empathy, wonder, challenge. An effective way to  facilitate these opportunities for connection  is to carefully select interpretive techniques or methods (stories, explanations, examples, presentation of evidence, quotes, analogies, comparisons, illustrations, sequences of questions, demonstrations, activities, etc) to intentionally develop  specific tangible-intangible links that support the central focus. The Interpretive Process Model may provide some additional guidance.

__________________________

This writing submission contained many interesting facts about… However, for many visitors, facts by themselves probably do not act as catalysts for intellectual or emotional connections to resource meanings.  Although all interpretation uses information, the primary goal of interpretation is not just to provide information. Effective interpretation takes the next step to use that information to provide access to resource meanings.

__________________________

Connections to resources meanings occur when the tangible resource is linked to some larger intangible meaning in a way that the audience can relate to and that provokes understanding and/or appreciation. 

__________________________

An interpreter needs to plan specific opportunities that are intended to facilitate emotional connections to resource meanings – to inspire or provoke feelings like awe, wonder, sympathy, curiosity, amazement, concern, regret, grief, or anger. Other specific opportunities should provoke intellectual insight, understanding of context, discovery, or reveal relationships. 

__________________________

It may be useful to review this text for language that might impede opportunities for readers to form their own connections to resource meanings. For example, consider using direct quotes, more provisional language, or questions rather than making assertions.  Consider restating assumptions such as “He felt the hopes and expectations of the families in the new land” as questions, such as “Did he feel the hopes and expectations for the families in the new land?” The use of questions and speculation in this way may have the benefit of engaging the readers and drawing them into the story, allowing them to make their own connections to resource meanings.

________________________________

The following examples target difficulties in demonstrating the cohesive development of a relevant idea:

It might be helpful to review the portion of the Interpretive Process Model on identifying a universal concept that can become the focus for the cohesive development of a relevant idea. Reviewing an anchor writing sample and analyzing how universal concepts are used for cohesive development may also be useful. In addition, the Module 230 worksheet might also help in the identification of intangible meanings that could suggest a thematic focus.

________________________________

A “stream of consciousness” sort of literary technique makes it more difficult to determine a central focus for this article. The introductory paragraph may begin to set a mood, but otherwise does not seem to help focus the attention of the reader for what is to follow. A stronger introductory paragraph, along with better transitions between some of the paragraphs, might help strengthen the cohesive development of the text, and make it easier for readers to connect the vivid word images and remembrances to the “so what” of the article. The essay on "Interpretive Themes" by David Larsen might also be helpful.

_________________________________

As it currently exists, the submission seems to rely on the presentation of information—a series of related facts about the topic of … This submission might be stronger with more focused and cohesive development of a relevant idea or ideas. All of the piece would then be devoted to developing that central concept—conducting the reader through a journey of emotional and intellectual opportunities for connection to resource meanings that support or are about that concept.

_________________________________
The central idea of a writing piece provides a thread that develops and unfolds throughout the entire piece and helps the reader make the emotional and intellectual connections necessary to foster a raised level of care about the resource. 

One tool for creating a central idea is a theme. A good theme links a tangible resource to some of its intangible meanings. The most compelling themes include a universal concept like power or change. It is often the use of a universal concept that allows for sufficient opportunities for emotional connections to resource meanings.  The Interpretive Process Model may provide some guidance for this kind of organizational strategy, along with the essay on "Interpretive Themes" by David Larsen. It might also be useful to review “The Writing Process” component in Module 230, paying specific attention to theme development. Developmental exercises 2 and 3 might be especially helpful. 

________________________________________
[Editor’s Note: Although this product met the certification standards for interpretive content, the certifiers noted that the text would significantly benefit from additional editing before it goes to the public.]

________________________________

Helpful Wording Suggestions for Certifier Comments 

Curriculum-based Programs (270)
[Note: Submission of the same program for multiple competencies is not recommended, and may not be in the employee's best developmental interest since each competency is designed to demonstrate a specific set of interpretive skills. For example, curriculum-based programs are fundamentally different than an interpretive talk, illustrated program, or conducted activity – they connect a group’s educational objectives with the meanings and significance inherent in the resource.]

______________________________________

It was unclear from the Supplemental Questionnaire whether the listed objectives were the learning objectives of the group or the interpreter’s objectives for the program. This distinction is important because curriculum-based programs are developed to connect a group’s educational objectives with the meanings and significance inherent in the resource. These educational objectives should be supplied by the group’s leader in advance of the program. Another source of educational objectives for school groups is school and/or state curriculum standards.

________________________________
It is likely that the pre-visit portion of the program creates a foundation for the cohesive development of the program’s relevant idea that the on-site and post-visit portions follow through on, but a review of only the portion of the program on the video tape does not seem to provide sufficient evidence of a cohesive or focused structure.    

________________________________
Opportunities for the audience to form their own intellectual and emotional connections with the meanings and significance inherent in the resource may be enhanced by allocating time for the students to respond, discuss, reflect, etc. to . . . 

________________________________
The ranger-led portion of this curriculum-based education program addresses the group's educational objectives for the students to . . . but does not appear to connect these objectives with the meanings and significance inherent in the resource.

________________________________
The second of the group’s educational objectives . . . appears to provide the guiding framework for the program’s cohesive development. It is not as clear, however, how the first of the group’s educational objectives . . . is addressed by the program. Perhaps this first objective is more clearly addressed in another portion of the curriculum-based program.

Helpful Wording Suggestions for Certifier Comments 

Interpretive Planning (310)
One question from the essay did not appear to have been addressed in the description: “Were multiple perspectives included and respected?”  With the variety of people consulted, there seemed to have been an assumption that different perspectives were considered, but it would have been helpful to have some specific examples that showed how those perspectives led to a better project.

____________________________

Individual participants in a facilitated interpretive planning workshop have little control over the planning process but do have the ability to add their perspective, their best knowledge of the perspectives of other stakeholders who are not present or vocal, and the ability to share multiple points of view related to the resource, audiences, and current and future services.  

In addition, the submitter’s analysis of their experience on the team – specifically what you think worked or didn’t and why – would help demonstrate a broader understanding of the function and dynamics of planning teams and the purpose/application of interpretive planning principles.

______________________________

Perhaps provide some analysis of how the participation of different stakeholders may ultimately result in better interpretive services.  

Helpful Wording Suggestions for Certifier Comments 

Interpretive Media Development (311)
[Note: Although this product met the certification standards for interpretive content, the certifiers noted that the text would significantly benefit from additional editing before it goes to the public.]

__________________________

However, since the intent and outcome seem to be orientation and information rather than interpretation, perhaps this product is not the best choice for submission as an interpretive media product. A park newspaper certainly can be interpretive, even in the presentation of informational material, but perhaps it would be helpful to identify more specifically interpretive goals for the publication in order to accomplish this -- i.e. a goal of facilitating a connection between the interests/experience of the visitors and the meanings of the resource, or a stewardship goal of helping people care personally about park resources so that they will want to help care for them -- as opposed to primarily presenting information about the resource. See the “Preliminary Media Development Worksheet” in Module 311 for a way to begin to more specifically define the interpretive elements/objectives of an interpretive media product.

_________________________

A review of the Module 311 component entitled “Meaningful Media” might help generate ideas for ways that graphics and design can elicit emotional and intellectual connections, either by themselves, or by powerfully enhancing the impact of the text. For example, …  

___________________________

Before final selection of graphic elements for the paper, it might be helpful to identify the intangible meanings and universal concepts that each potential illustration may represent or portray, and then select those graphics that best compliment/enhance the meanings and concepts in the text.

____________________________

Overall the graphics do not seem to contribute greatly to opportunities for intellectual and emotional connections to resource meanings. To strengthen the interpretive effectiveness of this brochure, perhaps consider how to use more compelling graphics that elicit feelings or provoke thought. One way to accomplish this is to identify the intangible meanings and universal concepts that each potential illustration may represent or portray, and then select those graphics that best compliment/enhance the meanings and concepts in the text. It is often difficult to locate graphics that accomplish this, but media is most effective when it utilizes illustrations that are themselves interpretive, or that help reveal the meanings in the text. Therefore, for media, the graphics research becomes as essential as the subject matter research.

____________________________

The submitter is encouraged to review the “Meaningful Media” section of Module 311. What is the purpose and interpretive objective for each of these waysides? How can graphics and text be selected and arranged to provide a hierarchy of tangible-intangible links that introduce resource meanings? Would it help to develop a meaningful theme idea for each wayside that supports a primary interpretive objective? The Module 311 worksheet may also be useful in reviewing the elements to consider in planning and developing interpretive media.

_____________________________

Although the wayside seems effective as a “stand alone” interpretive media product, its placement/location in the landscape, which was not described in the submission, has hopefully also been considered as an interpretive element.

Interpretive Media (continued)

Since the location/setting surrounding a wayside is itself an interpretive element, which should ideally work together with the text, graphics and design of the wayside panel to enhance access to resource meanings, it might be helpful to provide a description of the specific site, and/or a photo showing the wayside in its location if already installed, and an explanation of the interpretive intent of locating a wayside there.
___________________________

It might also be helpful to review the goals and objectives of the wayside to determine which resource meanings should become the focus of both text and graphics. The “Preliminary Media Development Worksheet” might be a useful tool for helping to clarify the wayside’s interpretive purpose. 
______________________________

Helpful Wording Suggestions for Certifier Comments 

Training and Coaching (330)
The questionnaire does not provide clear examples or describe the potential connections that trainees may be able to pass along to visitors. Examples of these would help demonstrate the submitter’s ability to recognize, and encourage others in facilitating, opportunities for connecting to resource meanings.

______________________________________

However, in order to demonstrate the certification standards, it might be helpful to provide examples of some of those potential meanings that emerged during the course of this training session.

_____________________________________

The training and coaching questionnaire communicates the use of a variety of training techniques to help reach the different learning styles of the participants. The product also demonstrates an understanding of different coaching styles and an ability to select and use them appropriately.

What does not seem to be clearly communicated is how these training and coaching techniques provided opportunities for other interpreters to help visitors make intellectual and emotional connections with the meanings and significance in the resources being interpreted.  The submission does a good job of explaining the variety of techniques used in training.  However, there was little explanation of how these techniques may have facilitated opportunities for the audience to make intellectual and emotional connections with resource meanings. 
__________________________________________

However, to more effectively address the certification standards, perhaps consider incorporating some analysis of how you think your training/coaching role could potentially translate into enhanced connection opportunities for visitors, or, if available, cite observations of specifically how trainees/coachees are already applying the interpretive principles that you attempted to communicate. 

________________________________________

Because many of the interactions between the instructor/coach and the interpreters are described in such general terms, this submission could be made stronger by providing more detailed evidence that the trainees understood how to facilitate interpretive opportunities. For instance, …  It would have been instructive to hear concrete examples of what meanings were being accessed through which techniques. Practicing the process of articulating in writing how interpretive opportunities are facilitated can also enhance the ability of a coach to provide the constructive, substantive feedback interpreters need to continue to develop professionally.

_________________________________________
The submission product demonstrates the certification requirements. However, there seems to be some indication of incomplete understanding of what constitutes emotional and intellectual connection opportunities. To avoid jeopardizing coaching and training effectiveness, perhaps consider an examination of the Interpretive Process Model for a more complete understanding of how tangible/intangible links can be developed to create opportunities for the audience to make their own intellectual and emotional connections to resource meanings.

____________________________________________
In each of these coaching situations, it is evident the coach possesses both a knowledge of which tools to apply and an understanding of how to help others use them.

Helpful Wording Suggestions for Certifier Comments 

Research and Resource Liaison (340)
The audiences’ interests do not appear to be adequately identified, considered, and referenced. Audience A seems to be adequately identified, showing ethnic and gender breakdown as well as other demographics. It is not clear how this information was considered in the development of the program. Do Hispanics, Caucasians, and blacks have different learning styles? Is there research on any of this? How do differing “intelligences and learning types” affect understanding of this age group? There is a large body of reference material on age-specific development and appropriate teaching tools. Were any of these references consulted in preparation for this group? If so, what were they and how were they helpful? The essay for Audience B shows good use of observation and pre-program questioning to gauge audience identity. It is not clear how this information was considered in delivering the program. How does their age (retired) affect their understanding and access to meanings? All were urban/suburban -- is this significant to what interpretive techniques are used and what meanings are presented? Is there other reference material available to investigate the interests of this type of audience, such as park surveys, visitor comment logs, or other studies? 

Because the researched interests of the audiences are not clearly identified beyond general, observation-based references, it is difficult to determine if/how the resource meanings presented in the three interpretive encounters meet the researched interests of the audiences… 

_______________________________________

This submission clearly provides evidence that resource meanings have been thoroughly researched and documented. Similarly, the submission shows audience interests have been researched and documented. However, it is difficult to see those interests adequately identified or considered in the interpretive product essays. This contributes to a submission that does not fully illustrate how researched resource meanings described in the interpretive products were selected and presented to meet the researched interests of those particular audiences in order to support opportunities for them to make their own emotional and intellectual connections to the meanings of the resource…

_______________________________________

At its core, the certification measures how a submission describes the research of both resource meanings and audience interests, and how three interpretive products can address the same subject matter but “match” specific resource meanings from the researched “reservoir” of resource meanings to meet three different sets of researched audience interests. When an appropriate match occurs relevance to the audience is established. The certification does not strive to measure if a match happened, but does try to comprehend the considered effort and choices made to attempt to achieve a match that does establish relevance…

_______________________________________

In several cases, the essays could perhaps provide more specific evidence of how the interpretive programs or visitor interaction supported opportunities for the audiences to make their own intellectual and emotional connections to the meanings and significance inherent in the resource. The essays might place greater emphasis on listing tangible/intangible links to the meanings of the resource; then explain how particular interpretive techniques were used, in audience relevant ways, to develop those links into connection opportunities…

________________________________________

In revising this product for re-submission, it might be helpful to review the section in Module 340 on “Advanced Knowledge of the Audience” to identify ways the resource is relevant to given audiences and to help connect audience interests and perspectives to resource meanings.  In order to identify multiple resource meanings, it might also be helpful to review the Module 340 section on “Advanced Knowledge of the Resource” as well as the Module 101 worksheet entitled "Tangible-Intangible Model for Developing an Interpretive Product." In addition, there are sample essays and a sample bibliography for Module 340 available on the IDP website (www.nps.gov/idp/interp/340/submit.htm), which may provide further understanding of the type of information to include in the submission.
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