| NTERPRETI VE SKILLS I11-B
LESSON PLAN: 6

SESSI ON TI TLE: UNDERSTANDI NG 4- 6t h GRADERS
SESSI ON LENGTH: 2 hours PREPARED BY: K. Fuller, 1/92

| NSTRUCTI ONAL MATERI ALS: Flip chart, markers, index cards, draw ng paper, crayons

OBJECTIVES: At the end of this session, participants will be able to:
1. Describe at |east 3 behavioral traits and 3 physical characteristics of 4-6th
grader (ages 9-11) students;
2. List three techniques for working with this age group
3. ldentify a park thene that relates to school curriculum select a nmethod, and
design an activity to present to this age group

REFERENCE MATERI ALS: Programm ng for School G oups: An Interpreter's Guide (This guide
has been distributed to all parks and to all participants in the Devel opi ng Ed.
Prograns course.)

HANDOUTS: Copy of school curriculumfor this age group. (social studies and science)

Cont ent Met hod Ti me

. I NTRODUCTI ON: Mve to the next age group, 4-6th
graders (9, 10 and 11 year olds). Once again they
have special characteristics. Sone are simlar to
t hose of the younger children, but nmany are quite

different.
Il. ACTIVITY: Draw A Conposite Student - Part |l (4-6th) g::roup_ 10 mn.
ctivity
Repeat activity done for K-3rd graders for new age
group. Split students into groups of five. Ask them
to think about the specific physical, enotional, and
cognitive characteristics of K-3rd graders. Al so have
students think about what is inmportant to this age
group.
Send groups of students off with a sheet of flip chart
paper and several colors of nmarkers to draw the
typi cal student.
I'1'l. SHORT GROUP PRESENTATI ONS G oup 15 mn.

Presentati on
Have each group do a short (3-5 min.) presentation on
their typical student. (After the first group, just
new i deas need to be presented.)

V. CHARACTERI STI CS and CAPABI LI TI ES

Physi cal

-Wde variation in |evel of devel opnent

- Active, fidgety

- Love outdoors

- Refinenent of gross motor skills (big nuscle

groups, running, junping)
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- Development of tfine nmotor skills (witing, draw ng)
- Increased endurance
- Grls begin to have pubertal changes
Cognitive
- Attention span |longer (not nore than 20 m n. per G oup 10-15 M n.
i nstructional rmnethod) di scussi on
- Better verbalized curiosity
- Inductive reasoning skills (can draw concl usi ons,
under st and cause and effect)
- Qualify statenments with "sonetines," or "it
depends™
- Beginning of break down in respect for authority
- Personal val ues and opini ons begi nning to devel op
- FEager to learn new things
Soci al / Enot i onal
- Mre interested in friends than famly
- Qutgoing, busy
- Trusting
- Competitive
- Sensitive, fear of not being liked
V. | NTERPRETI VE METHODS FOR 4-6 Brai nstorm 10 Mn.
Do a large group brainstorm session for about 10
m nutes. Be sure to record the ideas on flip chart
paper so they can be referred to |ater
G oup discussion of exanples of each (reasonabl e)
met hod brought up in brainstormng session.
| deas: Crafts(weaving), Ganes(20 questions), Goup
activities, Problemsolving, Building things,
Di scovery |l earning, Role play (Seasons), Draw ng
concl usions (Mystery aninal), Cbservation (Sharp
Eyes), H kes with a purpose, Denonstrations
Di scussi on 15 min.
VI. TIPS FOR WORKING WTH 4 - 6th Grade Students
These are basically the same as the ones for working
with K-3rd grade students. Review these with the
class. Some additional tips include:
- Increase difficulty in questioning.
- Talk with the students on their level. They are
very sensitive about being treated "like babies.™
- Gve themthe basic information and et them draw
their own concl usions.
- Children at the upper end of this age group need to
have firmlinmts.
- It's always better to be a "tough teacher™ at first
and then lighten up after gaining the respect of
the students rather than trying to be the "nice
guy" right fromthe start.
Cont ent Met hod Ti me
VI1. LARGE GROUP 4-6 ACTIVITY - PREDATOR PREY GAME
Explain that you will be denonstrating an activity Large group 30 mn.

designed for 5th grade students. Set the scene by
expl ai ning that the students have been | earni ng about
predator-prey rel ationshi ps.

gane




Take the class outdoors and have themfind their
cosmc twin., Join hands and face the sun. Twin on
left goes on one team twin on right to other team
Expl ain the ganme: Teans will approach the center of
the play area facing each other. You call out a
predator-prey rel ationship. Predator team chases prey
teamto the prey teamis hone line. |If the predators
catch the prey, they join the predator team (ie:
call out oW and nouse - the owls try to catch the

m ce) Have teans |ine up facing each other about 50 '
apart. Start out with easy relationships, then get
nore conplicated as play continues. There does not
have to be a definite winning and | osing team
Renenber to end a gane with the New Gane phil osophy -
quit when they're still having fun.

VITl. WRAP-UP for 4-6

Now usi ng your know edge of children's devel opnent for
this age group and interpretive/educational nethods to
use with them.

Take 5 minutes to think how you coul d present
activities to this age group at your park.

Wite these ideas down on the index card along with
your park's name and put themin the box. We'll
return themto you so you can take the ideas back wth
you.



| NTERPRETI VE SKILLS I11-B
LESSON PLAN: 7

SESSI ON TI TLE: ADOLESCENTS: WHO ARE THEY AND WHAT ARE OUR COBLI GATI ONS TO ADOLESCENT
AUDI ENCES?
SESSI ON LENGTH: 2 hours PREPARED BY: K. Tevyaw, 1/92

OBJECTIVES: At the end of this session, participants will be able to:
1. List the characteristics of adolescents in regard to their social
physi cal and intellectual devel oprent;
2. Discuss at least 5 of the devel opnental needs of adol escents;
3. Describe 4 ways to neet the needs of adol escents through interpretive prograns.
TRAINING AIDS: Film Bank Street Coll ege/ Federal Hall Project; Overhead Projector

HANDQOUTS: Seven Devel opnment al Needs of Adol escents

Cont ent Met hod Ti me

I Introduction Br ai nst or m
Fl i pcharts
Adol escent: 10 letter word that strikes fear into the
hearts and minds of new interpreters across the
country.

VWhat do you recall about this period in your life?
Take one word responses fromclass and list on
flipchart to create 10 works that describe this age
group (beginning with each letter in ADOLESCENT).

A - angry

D - depressed
O - outrageous
L-

—ZmOoounm

Continue until you have 10 words that describe that
st age.

Is this an accurate description of adolescents? |If
any of these descriptors are accurate, why are they?
VWhat takes place during this stage of devel opnment to
cause sonme of the above behavior?
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Many educators are intimdated by this age group
sinmply because we do not know what to expect. The
nore we | earn about adol escents, the nore realistic
expectations we'll have when dealing with them They
are a chall engi ng group because of the many conflicts
t hey are experiencing sinultaneously.

This makes them a very vul nerabl e popul ation in great
need of supportive, honest adults to hel p and teach
them They, in turn, teach us as well. Here's an

i ntroduction to who they are and what they're dealing
with. W' Il see how close our descriptionis to
reality.

Early Adol escents (12-14 years ol d)
Characteristics:

-acquiring the ability to deal with abstractions, but
t he capacity devel ops unevenly in this age group

-as many as 75% have not conpleted the transition from
t hi nking concretely in the present to thinking in
abstract terns with synbols and | ogic (Nationa
Conmi ssi on on Resources for Youth, 1981)

-rapi d physical changes

-unevenness in devel oping maturity

-tendencies to question authority can nake this age
group one of the nost difficult to guide

- However, awareness of the limtations and potenti al
can nmake this one of the nost enjoyable groups to
work with

-wi de variance in physical maturity, intellectua
devel opnent and social abilities

-be aware that individuals will be very different from
one anot her.

- Physi cal changes effected by advanci ng sexual
maturity

-in girls menstruation begins, and their bodies assune
nore wonmanly shapes

-in boys, voices change pitch, sexual feelings
i ncrease, and later their bodies begin to grow
rapidly

-as a consequence of physical changes they have a
hei ght ened sense of self-awareness

Activity

Over head
Tr ans- par ency

Partici patory
Lecture

10 M n.

20 M n.
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-they are extrenely conscience of the judgenent of
their peers

-the need to be approved of and part of a group
sonmetines conflicts with the need to feel special
and unique in their personal identities

-they begin to be aware of their Iimtations and to
qguestion their capacity to handle the future

-they are | ooking for new ways of doing things

- beginning to seek i ndependence but are al so
appr ehensi ve about the world

I1'l. Effective Techniques Wth Early Adol escents Partici- 20 M n.
pat ory
I nqui ry- Di scussi on Di scussi on

-this group needs adult supervision because they are
still too immature to show sufficient self-control
over an extended period of tine

- eager to contribute to group discussions but it
necessary to provide direction and gui dance

-techni que pronotes interaction between nenbers of the
class and the adult interpreter

-many classes will benefit from peer guides, provided
they are given sufficient preparation

-questions should be specific and focused

IV Later Adol escents (14-18 year olds) Characteristics

Capability Fli pcharts/ov | 30 M n.

- 14-18 year olds should be considered adults in er head
their ability to think abstractly and to make
connections between concepts

- Students can act upon nore than one abstraction at
a tine and use rather sophisticated | ogic

- Shoul d have a basic understanding of differences in
world culture
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Mot i vati on

Different fromadult notivation for |earning

Oten notivated to | earn subject matter in

organi zed, structured nanner

Most have not nmade the connection between | earning
and life's experiences -- this will have neani ng
when they become adults

Open di scussion may or may not have been part of

t heir educati onal experience -- have realistic
expectations of their participation in discussion

Vhat You Shoul d Know

Many problens are the same as those for early

adol escent s

Preoccupied with the opposite sex

Sel f - consci ous about how they | ook and sensitive
about how ot hers are judgi ng them

Can be egotistica

Fear of being singled out for attention and
therefore may seem di sinterested and unresponsive
hi ghly susceptible to peer pressure and are fearfu
of "l ooking stupid"

for these reasons they are least likely to respond
to guidelines

open ended questions which have many answers do not
appeal to them won't take the risk of answering
unl ess you establish high [ evel of trust

cannot be expected to act maturely because they are
inclined to reject what they do not want to see,
feel, or |earn about

they still prefer dealing with traditional
realistic objects as opposed to abstract objects

al t hough they may pl ace increased value on historic
or original objects, antique objects generally do
not interest adol escents -- interest nust be

stinmul ated for reasons other than age or antiquity

Devel opnent al Needs of Later Adol escents

1. Physical Activity - periods of boundl ess energy as

wel | as periods of dreany |ethargy
- Geat diversity in strength, dexterity and size

Fl i pchart/
over head

30 M n.
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- Intensely conpetitive physical activities place
a burden on both early and | ate bl ooners

Conpet ence and Achi evenent

- Overwhelmng desire to do sonmething well and
receive admration for achi evenent

- hunger for chances to prove thensel ves w t hout
denonstrating risk

- Need to know that what they do is val ued by
ot hers they respect

Sel f-Definition

- Rapidly changi ng bodies and m nds, need tine to
absorb and adjust to the changes

- Need the opportunity to know new sel ves and
contenplate their participation in society

Creative Expression

- Need opportunities to express their new
feelings, interests, abilities and thoughts

- Drama, performance, nusic, literature hel ps them
see that people before them have felt simlar
enotions and confusion about this stage of life

Positive Social Interactions with Peers and Adults

- Parents and fanilies are primary people
responsi ble for setting val ues and givi ng
affection

-  Need additional conpanionship and support from
other adults who are willing to share their
experiences, feelings, and values with young
peopl e

Structure and Clear Limts

- They live in a society of rules and want to know
and understand what the limts are in any given
situation

- Cear expectations are crucial to unsure, self-
critical young people

- They are increasingly capable of helping to
frame their own rules and limts

Meani ngful Partici pation

- Need to participate in activities that shape
their lives

- See thenselves as citizens and want
opportunities to nake contributions to their
comunities




Cont ent

Met hod

Ti me

VI Ingredients for Success

Try to provide a rel axed, understandabl e
environnent and build in tine to explore that
envi r onnent

Respond to this audi ence humani stically by avoidi ng
sexi st, agist, and racist comments and be
respectful of ethnic, community, and youth

cul tures.

Avoi d references to culture that inply inferiority
(tribal, primtive, childlike)

Treat themw th the respect you give adults (ie:
woul d you ask adults to sit on the floor? Provide
chairs)

VWhenever possible, build in choices

I nvol ve adol escents in planning prograns

You can't conpete with novies, nmusic and malls

Two Exampl es of Success (Handouts from Educati on
Gui de)

Film "Bank Street College and Federal Hall"

Program creates role play to sinulate the judicial
process

Skills include research, building argunents, public
speaking, critical thinking, debate

30 minute filmis an excellent exanple of a well
pl anned i nterdi sciplinary program and shows the
enornous capacity of adol escents.

VI,

Activity (Choose 1)

1.In 4 groups hand out a description and steps to

follow for 4 appropriate methods/techni ques. Gve
t he groups 30-40 m nutes to discuss the nethod and
create a role play which uses the nethod they were
assigned. Allow each group 5-10 m nutes to present
their role play to the class.

Handout

Film

Activity

20 M n.

30 M n.

60 M n.
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2. Invite 2 panels of 12-14 and 14-18 year olds to
talk to the class about school and what it's |ike
to be a student today. Split the class in half so
each panel speaks to 10-15 class partici pants.

Pl an questions to draw i nformation from 3 | earning
domai ns (cognitive, affective, physical). How many
students are in your class? What is your favorite
topi c and why? How does it feel to belong to a
clique or sub-group? Are there any skills you

| earned this year in school -- sports, nusic,

dance, etc?

Interview panels for 30-40 m nutes. Thank students
for participating. Meet with full class and
di scuss the findings of each group. Simlarities,
di fferences, surprises, etc.

3. Show fil mof adol escents involved in interpretive
or nmuseum program You may suggest a hi gh schoo
cl ass produce their own filmabout a programthey
participate in. O have class participants bring
filmof recorded prograns. Discuss issues listed
above after observing adol escent behavi or

Vil  SUMVARY

"It's just a stage they're going through!™

But it is the nost critical stage in terns of formng
their adult values and attitudes that will guide their
future behavi or, decisions, and degree of comunity
activism |If we approach adol escents as the unique

i ndividual s they are struggling to becone, we have a
wonder ful opportunity to inpart conservation ethics
and hel p kids get through a period of great
uncertainty as they question societal norns.

To succeed with this age group is to experience one of
the greatest rewards of being an educator




| NTERPRETI VE SKILLS I11-B
LESSON PLAN: 3
SESSI ON TI TLE: ELEMENTS OF EFFECTI VE EDUCATI ON PROGRANS

SESSI ON LENGTH: 3 Hours PREPARED BY: J. Washburn 1/92
OBJECTIVES: At the end of this session, the participant will be able to:

1. List the seven elements of an effective education programfor school
audi ences;

2. ldentify one exanple of a school curriculumobjective which can be net at
hi s/ her park;

3. List the eight steps in planning and i nplenmenting an effective
educati on program

TRAINING AIDS: Flip Chart, Markers, Activity Cards for Part 111.

HANDOUTS: Fill in the Blanks, Elements of Effective School Prograns, Exanples of
School System Curricul um Gui des, Steps in Devel opi ng Educati on Prograns, Program

Anal ysi s Sheets, and copies of current grant program i nformation.

PRE- COURSE ASSI GNVENT:  Before the course begins, have each participant try to obtain a
copy of the science and/or social studies curriculumfor a school systemin their area.

Bef ore you begin: Pass out the Fill in the Blanks Handout. Explain that they may want
to fill it out as they participate in the session, or use it as a guide to follow the
| ectures and activities. It is strictly for their own use. (Note: the instructor may

choose to pass out this handout at the end of the session, or not at all.)

Cont ent Met hod Ti me

I. Tilden's Sixth Principal Gat hering 15 Mn.
Di scussi on
A. Post Tilden's sixth principal, and read it to the

group.

"Interpretation addressed to children...should not be
a dilution of the presentation to adults, but
should follow a fundanental |y different approach.
To be at its best, it will require a separate
program "
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B. Ask the group to list elenments of interpretive
prograns whi ch nake them particularly appropriate
for children, and briefly discuss why. List ideas
on a flip chart as they are generat ed.

Be sure the followi ng points are raised:

*children interact with the resource

*students are prepared for a visit before they arrive
*the experience is nulti-sensory

*activities are appropriate for the child's
devel opnent al | evel

*children are ready for the concepts which are
covered

*prograns are tied to the child s life experience and
place in time

*interpreter's sense of conpani onship outwei ghs any
direct instruction

*the nost effective way to reach many children is
t hrough school s and teachers

C. State: This session will focus on nethods for
devel opi ng effective education progranms. First we
will take a quick |look at the history of National
Park Service education progranms. Then we wll
exam ne the elenents of effective education
prograns, and the steps involved in designing and
i npl enenting them As you participate in the
di scussions and activities begin to think about
your park's education programs. Consider their
strengt hs and weaknesses, and how t hey m ght be
i mproved.

I1. Hstory of NPS Educati on Prograns

A. Ask: What drives or notivates parks to do education
prograns?
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List ideas on a flip chart as they are generat ed.
Be sure the followi ng reasons are given:

*altruism-- we want to contribute to the education of
Anerica' s children

*concern for the resource -- we have a vested interest
in educating youth on the value of preserving
our natural and cultural resources

*politics -- i.e. the Education Initiative

*availability of funds

*mandate from community -- good public relations

B. State: Over the course of National Park Service
hi story, our notivation for doing education
prograns has been driven by a variety of different
ci rcunst ances and political agenda.

C.Use information fromthe attached tine-line to give
a short lecture, skit, or interactive presentation
on the history of education in the National Park
Service. Cover in the lecture the follow ng key
poi nt s:

Early Period (1920s) -- The concept of park
interpretati on was devel opi ng. Enphasis was on
nature study/lore. Prograns were often formal
| ecture style, but began providing visitors with
first hand experiences. Children's progranms were
started. Human inpacts on public |and becane
evident. Parks could no |onger be seen as islands
protected fromdestruction. The need for education
to foster consci ousness anmpbng visitors was
establ i shed.

After World War 11 visitation dramatically increased.
New enphasi s was placed on visitor services.
Education efforts were | aunched to get them "out of
their cars and into the parks.™

Brai nstorm

Lecture, skit
or ot her
creative
presentation
t echni que

5 mnutes

10 M n.
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1970s-- The environnental movenent brought

envi ronnent al education to the forefront. Projects
NEED (National Environmental Education Devel opnent)

and NESA (National Environmental Study Area) were
establ i shed. National environnental education

curricula were devel oped. Environnmental education

i ntroduced new nethods to the field of
interpretation, by involving visitors in

interpretive activities as participants rather than

spectators, and building on the concepts of
experiential education.

1980s- - Fundi ng for education progranms was w t hdrawn.

Nati onal prograns were dropped. Parks were told to
avoid doing off-site prograns to save noney, which
severely Iimted their outreach ability. It was an

era of tight budgets and little focus on
i nterpretation.

1990s-- Presi dent Bush's Education Initiative brought
renewed enphasis on education prograns. The
Nati onal Parks as C assroons Program was

established to fund park-based education prograns.

Parks were not forced to devel op education
prograns, however funding was available if they
wanted to participate. Equal enphasis was placed
on heritage and environmental education prograns.
Progranms were funded with the intent that they
woul d becone sel f perpetuating.

El ements of Effective Student Prograns

A Wite the followi ng el ements of effective student
prograns on 3" x 5" cards.

1. teacher invol venent

2. relevance to existing school curricula

3. active |learning

4. appropriateness for age group

5. specific to park resources and thenes

6. cl assroom preparation and foll owup activities
7. eval uation

B

.Divide the class into seven groups or pairs, and
gi ve one card to each group. Ask themto discuss

the i nmportance of the element on their card in the
context of education prograns they have observed or

given (ten minutes), and report their opinions to
the class. Prepare a flip chart page for each
element. As the groups report their findings,

wite themon the appropriate flip chart page, and

use questioning techniques to allow the entire
group to expand on each elenment if necessary.
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After each elenment is discussed, tear off its page and
attach it to the wall. Pass out handout on el enents
of effective school prograns.

(Note: This activity could al so be done with the
entire class, if the instructor feels the students do
not have enough background to do it successfully in
smal | groups.)

Be sure the followi ng points are nade, and site
exanpl es when appropri ate:

Teacher Invol venent in Devel opnent:

*Teachers can be a source of endl ess support for park
prograns, especially if they have a sense of
ownership or involvenent in the prograns.

*Teachers have in-depth know edge and under st andi ng of
children and how they | earn and behave at different
stages of devel opnent.

*Teachers can pinpoint correl ati ons between schoo
curricul um and park resources.

*Program endor senent by teachers is one of the best
fornms of advertisenent.

-More on this in "Wrking with Teachers"” | esson plan

Rel evance to School Curricul a:

*The greatest service we can provide to teachers and
students is assistance in teaching that which they
are mandated to teach.

*Pressure to i nprove student performance nationw de is
at an all tine high. Qur prograns nust share this
goal, not sinply increase demands on cl assroom
t eachers.

*Effective interpretive prograns suppl ement, rather
t han duplicate school curricul um

*Most National Parks are preserving resources which
are being taught about in the schools. W can
provide first-hand experiential |earning
opportunities to supplenment classroomactivities
and | essons.

Buzz G oups
and
di scussi on

45 M n.
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Active Learning:

*Learners remenber 90% of what they do

*Tell me -- | forget. Showne -- | renenber.
Involve ne -- | understand." -Chinese Proverb

*The nost effective techniques for children are
partici patory.

*Learners should be involved nentally and physically.

*Exanpl es: role playing, ganmes, doing things (ie.
witing with a quill pen at the Longfell ow Home)
canpi ng, scavenger hunt, guided inagery, etc.
(Goup can site exanples.)

-More on this in Child Devel opnent | esson pl ans.

Devel opnental |y Appropri ate:

*Consi der the characteristics of the age group's
physi cal, nental, and enotional devel opnenta
| evel s.

*The | evel of vocabul ary used shoul d address the needs
of the audience.

*Concepts and interrel ations nmust be taught with
clarity and in a nanner appropriate for the age

group.
-More on this in Child Devel opnent | esson pl ans.

Rel evance to Specific Park Resources and Thenes:

*School prograns must serve the park as well as the
school s.

*We can not justify a program just because there is a
need in the schools.

*A preservation/conservation nessage in all NPS
prograns hel ps rai se consci ousness, and pronotes
awar eness of the service-w de m ssion

*Progranms provide a |ink between the classroom and the
resource.

*Special initiatives can be addressed, eg.
bi odi versity, bicentennial, etc.
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Cl assroom Preparati on and Fol |l ow up Activities:

*Background i nformati on hel ps prepare teachers and
st udents.

*Themes and objectives clearly state the focus and
pur pose of the program and activities.

*Pre-visit activities lay the groundwork for concepts
presented during the program

*Pre-visit activities build enthusiasm and excitenent
for field trip experience. They do not duplicate
t he park experience.

*Vocabul ary lists and ready to use material s address
both teacher and student needs.

*Fol l owup activities reinforce the |earning
experi ence.

*A bi bl i ography suggests opportunities for further
st udy.

Eval uati on:

*EBEval uati on nmet hods should be built into the program
during the planning stages.

*EBEval uati ons provi de feedback on programand witten
mat eri al

*EBEval uati ons should be used to inprove the programto
better neet the needs of schools as well as the
par k.

Meeti ng Park Mandate and Acconpli shi ng School
hj ecti ves

A. State: Education prograns nust effectively neet
both park and school objectives. After carefully
consi dering your park's mandate and thenes, the
next step is to target a school audi ence, and
examines its curriculumto see where park goals and
resources will supplenent already established
t eachi ng obj ecti ves.

Buzz G oups
and
Di scussi on

45 M n.
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B. Ask the group to define the termcurricul um

The termcurriculumusually carries a doubl e neani ng.
It refers to the overall education framework of a

school system which takes into consideration: 1.
government regul ati ons and mandated requirenents at
the federal, state, and |local levels, 2. the
val ues, priorities, and econonmic realities of the
| ocal community, 3. the administrative phil osophies
of the local school board or school principal, and
4. the needs and abilities of the students to be
served by the plan. However, the termcurricul um
also refers to the |l essons and material actually
taught in the classroom This stens fromthe
system s mandated curricul um gui del i nes, but
reflects the personal style and priorities of the
t eacher.

State: You will want to use the official curricul um
gui del i nes for the school systenms in your area, and
address their objectives in your program

C.Ask the group to report on their success in
obtai ning a copy of their |ocal school curricul um
gui delines. Lead a discussion on how to obtain
school curricula. This can vary w dely between
ar eas.

D. Devel opi ng Curricul um Based Prograns: |ndividua
Activity: Hand out exanples of school curricul um
objectives. (Handouts are provided, but it is
preferable to supply curricula fromyour region.)
Tell the group that curricula are witten in many
ways, and it is helpful to | ook at severa
different styles to get a feel for their variety
and foci

Ask the group to consider their own park thenes and
then identify a curricul um objective which could be
met through a park program and how. They shoul d
be sure to identify activities which enable the
students to interact with the resource. The
activity they design should not be one which could
be done in the classroom Allow 15 mnutes for
t hi s exerci se.

Ask volunteers to describe the activities they thought
of , identifying how the activity neets both schoo
obj ectives, and park mandat es.

Participative
Lecture

I ndi vi dual
Activity

15 M n.

30 M n.
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V. The Steps in Devel opi ng Educati on Prograns Earticipative 40 M n.

ecture

A. Ask the group to identify the steps in devel opi ng
education progranms. Ask themto take into
consi deration the fundanental differences between
devel oping a regular interpretive program and
designing an education program (Mjor differences
are marked with an *) Discuss each step as it is
listed.

Be sure the following steps are listed:

1. Target an audience.
VWho needs it? Which groups are largest or nost
difficult to work with? Consider |ogistics.

2. Research appropriate curricul a.
Call school system Talk with teachers.

3. Establish a planning teamor conmittee.
I nvol ve teachers and school officials. Try to arrange
conpensation or release tinme for teachers.

4. Propose programthenme, objectives, outline, |ocation
and | ogistics. (Note: Review goals, thenes, and
obj ectives here.)

5. Devel op curriculum materi als.

This is a long process. Consider printing
restrictions, and necessary funds. Show
exanpl es of different types of curricul um
materials, and refer themto the Program ng for
School Groups guide for nore information

6. Test materials in a pilot program
Check regul ations carefully, and be sure to get park
and school official approval.

7.Evaluate all aspects of the program
Listen carefully to teacher and student comments. Be
sure you are neeting park and school objectives.
Revi se as necessary.

8. Advertise the program

Invite local press to observe. Miil panphlets to
teachers and principals. Send out posters.
Define a radius for your target area.

Pass out handout on Steps of Devel opi ng an NPS
Educat i on Program
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V. Summary/ Concl usi on
A Activity: Gve the group ten mnutes to anal yze the I ndi vi dual 10 M n.
education prograns at their park in ternms of the Activity

el ements of effective education prograns. Have
themidentify the strengths of their prograns as
wel | as ways they m ght be inproved. |If their park
does not currently have an education program they
may either analyze another programw th which they
are famliar, or begin to brainstormideas for
possi bl e new prograns at their parks.

Pass out Program Anal ysis handout.

B. Sources of Funding: Discuss sources of funding Lecture 10 Mn
avai | abl e for park education progranms such as:
Nati onal Parks as O assroons, The National Park
Foundati on, and The Environnental Protection
Agency. Pass out copies of these grant packages /
i nformation.

C. Sunmary: Briefly summarize the el enents of
effective education prograns (which should still be
on the wall), and re-enphasize the inportance of

t eacher invol venment, and curricul um based
pr ogr am ng-.
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| NTERPRETI VE SKILLS I11-B
LESSON PLAN: 5

SESSI ON TI TLE: UNDERSTANDI NG K- 3rd GRADERS

SESSI ON LENGTH: 2 hours PREPARED BY: K. Fuller 1/92

| NSTRUCTI ONAL MATERI ALS: Programm ng for NPS Educational G oups binder, Flip chart,
mar kers, index cards, draw ng paper, crayons

OBJECTIVES: At the end of this session, participants will be able to:
1. Describe at |east 3 behavioral traits and 3 physical characteristics of K-3rd
grade (ages 5-9) students;
2. List three techniques for working with this age group
3. ldentify a park thene that relates to school curriculum select a nmethod, and
design an activity to present to this age group

HANDOUTS: Copy of school curriculumfor this age group. (science and social studies)

NOTE: This | esson plan should be preceded by "How Children Learn."

Cont ent Met hod Ti me

. I NTRODUCTI ON:  Explain how the next 7 hours will be Lecture 10 m n.
used for discussing 4 distinct age groups: K-3, 4-6,
7-8 and 9-12 grade students and appropriate
i nstructional techniques to use for each

Many al ready have sone ideas about these age groups.
W' [l share these and cone up with sone new ones by
doing a quick activity.

I1. ACTIVITY: Draw A Conposite K-3rd Grader - Part | goup_ 10 min.

ctivity
Split students into groups of five. Ask themto think
about the specific physical, enotional, and cognitive
characteristics of K-3rd graders. Al so have students
t hi nk about what is inportant to this age group

Send groups of students off with a sheet of flip chart
paper and several colors of nmarkers to draw a
conposite student.

[11. SHORT GROUP PRESENTATI ONS G oup _ 15 mn.
Present ati on

Have each group do a short (3-5 min.) presentation on
their typical student. (After the first group, just
new i deas need to be presented.)

V. CHARACTERI STI CS and CAPABI LI TI ES

Physi cal
-Very active, gross notor skills devel opi ng (running, Participatory [ 30 Mn.
j unpi ng, bicycle riding) becom ng coordinated Lecture

- Fine notor skills not yet developed (skills
i nvol ving small muscle groups, fine cutting, smal
witing, etc.)
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VI .

Cog

Soc

nitive

Short attention span (not nore than 15 mn. per

i nstructional rmnethod)

Concrete (need to see the real thing or a
representation of it - not just the idea)

Can do classification (Sesame Street - "One of
These Things"), sequencing (step one before step
two), reversibility

i al / Enot i onal

Sense of identity devel opi ng

Need to be right

Bl ami ng and tattling conmon

May feel they're being picked on

Pair rel ationships - best friend inportant
Movi ng away from ego-centrisim toward famly
nei ghbor hood, schoo

Belief in animsm(all things are alive and have
feel i ngs) comon

Strong i nmagi nation

| NTERPRETI VE METHODS FOR K- 3

Do
mn
pap
Go
net

| de

a large group brainstorm session for about 10
utes. Be sure to record the ideas on flip chart
er so they can be referred to later

up di scussion of exanples of each (reasonable)
hod brought up in brainstormng session.

as:

Ganes denonstrations

TI

Rol e Pl ay puppet s/ dr ama
sinmple classification storytelling
hands- on crafts (sinple)
wal ks ski t s/ songs

fol k toys/ganmes enphasi ze senses

PS FOR WORKI NG W TH K- 3

(Have these tips witten out on paper and post them

one
W t

-A

at a tinme. Add any others which students come up
h.)

ways set the ground rules first. |Include

behavi oral expectations. ie: Wile you re here

there are two rules | need for you to follow

1. Wien ny hand goes up, your hand goes up and no
one tal ks.

2. Let the plants live - don't pick anything.

Large group
brai nst orm ng

G oup
di scussi on

Partici patory
Lecture

10 M n.

10-15 Mn.

10-15 min.
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- |If you use |ogical consequences (ie: If you
continue to talk while I'mtalking, you'll have to
go sit on the bus.), be sure the discipline is
appropriate and you are willing to follow through
wth it.

- Ask questions the students can understand. Not,
"How does it feel?" but, "Does it feel snooth or
rough?"

- Don't be concerned with nam ng things.

- Tune into what they're interested in.

- Cet down to their level. (physically)

- Listen to them (but don't let themranble on).

- Make the programsite specific, not sonething that
could just as easily have been done in the
cl assroom

- Use the adults that cone with the group. (If you
need their assistance, just ask them)

- Take advantage of your sense of play and have fun

VIT. LARGE GROUP K-1 ACTIVITY - SHAPE HI KE

Explain to group that they are going to participate in
an activity designed for kindergartners. They do not
need to BE ki ndergartners. Talk with them about
shapes - round, triangle, star, square. Take them on
a wal k down a park trail. Have the students | ook for
3 leaves on the ground of different shapes. Have
students pick up the | eaves and take them back to the
neeti ng area.

VIl WRAP-UP for K-3

Now usi ng your know edge of children's devel opnent for
this age group and interpretive/educational nethods to
use with them.

Take 5 minutes to think how you coul d present
activities to this age group at your park

Wite these ideas down on the index card along with
your park's name and put themin the box. W'l

return themto you so you can take the ideas back with
you.

NOTE: Much of the information for this [esson can be
found in the Progranm ng for Educational G oups binder
The bi nder has been sent to all parks and is distributed
to participants in the Educational Programm ng course.
ANOTHER OPTI ON: Show a short clip from Ki ndergarten Cop.
The section when Arnold S. first appears in the

cl assroom shows some typical Kindergarten abilities. It
al so woul d expose the class to sone popul ar culture that
can be used in an educational way.

Large group
activity

30 m n.



| NTERPRETI VE SKILLS I11-B
LESSON PLAN: 4
SESSI ON Tl TLE: HOW CHI LDREN LEARN

SESSI ON LENGTH: 1% to 2 Hours PREPARED BY: K. Tevyaw 1/92
OBJECTIVES: At the end of this session, participants will be able to:
1. Define | earnings;
2. Describe 3 kinds of |earning that take place (|earning domains);
3. Synopsize 2 different learning theories and tell how they relate to
i nterpretation.

TRAINING AIDS: Flip Chart
HANDOUTS: Pi aget's Devel opnental Stages

Cont ent Met hod Ti me

Stimul ate thought: Think about el enmentary school (K-8). Question 10-15 M n.
VWhat was the nost fun you ever had | earning? What was
the topic? How was it taught? Have class wite their
personal experiences. Select 3-4 volunteers to share
t heir experiences.

. 1 NTRODUCTI ON

How do theories of |learning affect interpreter and Lecture 10 M n.
their progranms? In nmany different ways.

There are several approaches to |earning, but only a
few are useful to interpreters and the | earning that
takes place in a park/site setting. Many theories are
complex and difficult to understand. They are both
conpl ementary and contradictory.

In this session, we will construct a sinple definition
of learning, and discuss the different ways and | evel s
of how peopl e | earn.

A. Define Learning Di scussi on 15 Mn
--Learning is a continuous process for everyone

--We interpret our surroundings as we take in
i nformati on through our senses

--We learn fromobserving and what ot her people tel
us
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--Learning takes place before we learn to wal k
--We |learn fromwhat we observe

--We learn as we play or practice the instructions of
ot hers

--We acquire know edge as we experience the world
t hrough organi zed instruction

B. Brainstorma definition of learning with the cl ass.

"Learning is a change in human di sposition or
capability, which can be retai ned, and which is not
sinmply ascribable to growh. The kind of change
called learning exhibits itself as a change in
behavi or...the change may be, and often is, an
i ncreased capability for some type of perfornance.

It may also be an altered disposition of the sort
called "attitude", "interest", or "value". (Gagne,
1965, p. 65)

Lear ni ng Domai ns

This definition introduces different |evels or
categories of learning. Learning theorists have
grouped these kinds of learning into 3 |learning
"domai ns"

cognitive - thinking and understandi ng

affective - enotions and feelings

nmot or - physical tasks

A. Cognitive - thinking domain

- peopl e become aware of their environnent

- they begin to read their surroundi ngs

-the challenge to educators is to transl ate new
i nformati on i nto nmeani ngful concepts and
know edge

-prograns for different age groups shoul d correspond

to their various |evels of experience and
under st andi ng

Brai nstorm
Fl i pchart
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B. Affective - Feeling domain

- focus is on feeling or enotional |evel of
| ear ni ng

-includes passion, indignation, fear, anger, |ove,
etc.

-sonetines a programor activity designed for
cognitive learning may al so influence affective
| ear ni ng.

NOTE: Draw the connection to Tilden's principle of
provocati on

C.Motor or Skill domain - Physical Capability
-focus is on carrying out coordinated, physical tasks

-skill learning for children is an inportant first
step in certain kinds of interpretation and a
prerequisite to cognitive |earning

SYNCOPSI S OF SEC. | | :

VWhat bearing does this information have on
devel opi ng prograns for children?

Brai nst orm exanpl es of interpretive prograns and
nmet hods that focus on one donmain or integrate al
three.

Sunmary - prograns will be nore effectivel/successfu
when learning is planned in the context of the
appropriate domain. Thinking about | earning domains
will often help an interpreter choose a variety of
nmet hods.

Rei nf orcenment Activity - Hand out excerpts from actua
school curriculumand identify topics/units intended
to teach in each domain. This activity then

rei nforces the concept of integrating prograns wth

t he school curriculumand provides an opportunity to
practice using school curriculum OR - highlight
exanpl es fromlocal school curriculumon prepared flip
chart. Your choice of nethod should be based on the
experience |level of the participants.

Partici patory
Lecture

d ass
Di scussi on

Smal | G oup
Activity

20-30 Mn.

5 Mn.

20 M n.
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[11. Learning Theory Prepared flip | 10-15 Mn.
charts,
The 2 basic theories described here were devel oped in over heads

the "stimulus-response” and the "cognitive" schools of
psychol ogy. Although we are primarily concerned wth
the latter, interpreters should beconme acquainted with
the S-R theory because it denonstrates, from another
per spective, how people |earn.

A. Stimulus Response Theory

-evol ved fromwork of Russian psychol ogi st, |van
Pavl ov; Edward Thorndi ke, an Anmerican
psychol ogi st; and B.F. Skinner, a contenporary
Ameri can psychol ogi st.

-in general, the theory suggests that |earning evol ves
out of the devel opment of associ ations between
stinmuli and responses.

-inmplies that |earning can be progranmed

-instructor can take control of |earner's environnment

-people learn to respond correctly to all sorts of
stimuli, i.e hunger pangs, classwork, an
interpreter's questions

-a response is correct if teacher reinforces it with
prai se or reward

-rei nforcement can produce | earni ng and can change
behavi or

-few psychol ogi sts strictly adhere to this position as
t he sol e expl anation for [ earning.

B. The second school of thought we will explore is the Prepared Flip | 10-15 M n.
Cognitive School which is nore relevant to the Charts/
interpreter's field. Over heads

sonme definitions:

cognition - intellectual processes that affect
behavi or
reasoning - involves the devel opment of synbolic

i mges of critical thinking reality and the use of
t hese nental inages.
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-stinul ates a search for rel ationships and sol utions
fromwhat is already known

-famliar elements are conbined in different ways to
create novel or original answers

-knowl edge results fromthe rearrangenent of ideas and
experi ences into concepts

Exanpl es:

experience: A child burns her hand when touching a
pan on the stove

concept: The pan is "hot" because it is atop a
burner (fire)

generalization or rule: (Objects get "hot" when in
a pan or on a hot stove; hot objects burn; burns cause
pai n

This exanple illustrates sinple abstract reasoning.
It involves conmplex relationshi ps between concepts.
As we grow, mature thought processes nove fromthe
concrete to the abstract until a high | evel of
understanding is attained.

Exanmpl es of ascending |l evels of abstractness:

1. The Mna Lisa 1. quarter
2. painting 2. coin
3. art 3. currency

One of our primary goals is to discuss and teach
concepts.

Success will depend on presenting suitable concepts at
the appropriate | evel of abstraction

C. A Coser Look at Piaget and 4 Stages of Cognitive
Devel opnent

Jean Piaget - devel opnent of |ogical reasoning from
chi I dhood to adol escence.

Children think and reason differently as they nove
t hrough stages of cognitive or intellectua
devel opnent.

If we are planning for learning to take place in our
interpretive progranms, we nust anal yze the audi ence
first and understand what stage of devel opnent they're
in.
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D. Four stages (handout #1)

1. Sensori notor
Age: O to 2 years of age

Characteri stics:

- physi cal nmovenents and sensations generate the
earliest signs of intellect

-beginning to | earn about the world around them
-they acquire know edge by actions and novenents
-external stimulation evokes responses

-at 10 nonths, they | earn object permanence (parents
wi || reappear when playi ng peek-a-boo)
This is a great opportunity for film Filmyour own
children or use clips to show infant behavior (ex.
pl ayi ng peek- a- boo)

2. Symbolic, Pre-logical, Pre-Qperationa
Age: 2 to 7 years of age

Characteristics:
-l anguage capability energing
- behavi or begins to foll ow synbolic processes

-begi nning to respond to events after thinking about
them rather than reflexively

-reasoning still dom nated by perception and what
seens to be rather than what ought to be

-do not understand causal relationships; events that
happen together are sinply assuned to be
causally rel ated

-they focus on obvious details such as size, color, or
famliarity, and negl ect other inportant but
| ess apparent ones

-they do not plan activities; they nove randomy from
one event to anot her
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-the world is one of pictures and inages fill-in-the- 10 M n.
bl ank
handout s
3. Qperational, Logical, Concrete film 15 M n.
Age: 7 to 11 years of age i ntervi ew
with 7-11 yr.
Characteristics: ol d
-have the ability to deal with sinple |ogica
rel ati onshi ps, but very concrete
-rel ati onshi ps between objects are based on obvi ous
simlarities (size, color, shape) while nore
i nportant but obscure relationships are
over | ooked.
-they are beginning to reflect on rel ati onshi ps and
apply reasoning to them
-they can correct errors as they attenpt to gain
per spective
-capabl e of "conservation"; this enables children to
hold in their mnds the basic identity of
objects or situations despite externa
changes in them (G andfather is stil
Grandfather in a Santa suit; baked apple is
still an apple)
-they can performmental operations, play with
cat egori es and groupi ngs of nental images;
this is the threshold of true |ogica
reasoni ng
4. Mat ure Thought, Formal Operations Pr epar ed
Age: early adol escence through adult (8th grade and Handout s and
beyond) Over head
Characteristics: 2 Flip 60 M n.
Charts, 1
-when young peopl e begin to see, in hypotheti cal Prepared, 1
terns, the probable causes of rel ationships (How for

it mght beif..)

-capacity to anal yze connections between preni ses and
concl usi ons

-can infer with sone assurance

di scussi on
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-initial theorizing may be inconplete and first
efforts at reflections may be awkward

-experience with the subject matter mnust be
sufficiently meaningful to organize it
conceptual Iy

- possession of skills in reasoning and | ogic |ead
nowhere when facts are inconprehensible

-can be enornous individual differences anong
adol escents in their reasoning powers

NOTE: exanpl es of each stage can be presented severa
di fferent ways:

- witten scenarios of child interaction

- excerpts from popular film

- television clips

-actual recorded child behavior froma | ocal college
of education cl assroom

V. Inplications For Interpreters
[ Prepare Flipchart]
brainstormin [ 15 Mn.

- Pi aget devel oped a hierarchy of stages or sequences smal | grps.
of steps in cognitive (intellectual) devel opnment
t hrough which all children pass list on flip 10 m n.
chart

-Stages are not fixed rigidly at specific ages

-Interpreters should not assunme that all children at
any given age are identical in their cognitive
reasoni ng

-Knowi ng this, interpreters can draw upon
under st andi ng of Piaget's stages of cognitive
devel opnent to plan school prograns at appropriate
| evel s of conprehension

-Instruction and teaching must fit into ways children
t hi nk and reason

- Quard agai nst neani ngl ess verbalizations on abstract
| evel s, such as "this is beautiful"™ or "highly
val ued" or "show exquisite workmanshi p". Abstract
thinking is virtually inpossible for younger
children and very difficult for adol escents.
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V. Summary

Learning is a change in human capability which is
retained.

There are 3 domains of |earning; the cognitive,which
deals with intellectual devel opment; the affective,
which is centered on the enotional |evels of
under st andi ng; and the notor, focusing on physica
per f or mances

O the 3 | earning domains, cognitive approaches the
nmost hel pful in a park setting, especially when

af fective and notor domains are used to suppl enent the
cognitive donain.

Active involvenment in |earning tasks enhances interest
which is an inportant condition of |earning.

Wth this brief overview of |earning and cognitive
devel opnent, you can begin to appreciate the

i nportance of planning prograns appropriate for
different |evels.

Qur jobs of planning effective progranms for schoo
groups is made easier by understanding the | earning
theory. A brief period of research when pl anni ng new
progranms will often narrow your choices of content and
nmet hods.

REFERENCES:

G i nder and McCoy, The Good @Guide, A Sourcebook for
Interpreters, Docents, and Tour Qui des.

G nsburg, Piaget's Theory of Intellectual Devel opnment
(2 pgs)

Schultz, Teaching and Child Devel opnment (Ed Cuide)

ATTACHVENTS:
Teachi ng and Child Devel opnent (3 pgs)

Curricul um Excerpts




| NTERPRETI VE SKILLS I11-B

LESSON PLAN: 8
SESSI ON Tl TLE: WORKI NG W TH EDUCATORS/ TEACHER WORKSHOPS

SESSI ON LENGTH: 3 hours ORI G PREPARED BY: Backl und 1/86
REVI SED BY: R Morris 1/92

OBJECTIVES: At the end of this session, participants will be able to:

1.Define 2 different approaches for building effective partnershi ps between a NPS area and
a school comunity;

2.Describe 2 advantages to the NPS stenming fromthe establishment of a cooperative
wor ki ng rel ationship wi th planning groups from educational institutions;

3. Describe the strengths and weaknesses of 2 different types of teacher workshops.

TRAI NI NG AIDS: Overhead, Flip chart, markers

HANDOUTS AND | NSTRUCTOR AI DS: For Handouts - Selected references fromthe NPS Pl anni ng
For School Goups planning binder in the followi ng chapters: Planning with Teachers;

Pl anni ng and Presenting Teacher Workshops; and sel ected references from Logi stics for
School Groups. For instructor reference: Do Children Learn on School Field Trips?;
Selected references from Teach The M nd, Touch The Spirit: A Quide To Focused Field Trips.
Fiel d Museum of Natural Hstory, Chicago. Note to the instructor: This outline is

ext ensi ve and can be condensed for your individual presentation, use this as a resource.

Cont ent Met hod Ti me
| . I NTRODUCTI ON - PARTNERSHI PS W TH EDUCATORS/ TEACHERS Partici- 2 mn.
WORKSHOPS pative
Lecture
A. peni ng Questi ons:
Br ai n- 5 mn.
1.Wy is it inportant to create and mai ntai n good storm ng

rel ati ons between teachers and
interpreters?

2. \What benefits can park professionals gain from
such an alliance?

1. PARTNERSH PS W TH TEACHERS

A. Bui |l ding Rel ationships with Teachers and the Educati onal
Conmuni ty
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1. Define proposal possibilities Partici- 5 mn
Co : tive
a.How to visit/interpretive program pa
possibilities Lecture
b. The concept of the park as a | earning
resource
2.Preparing A Ceneral Strategy For Approaching The
School - DO YOUR HOVEWORK
a.Questions to ask first - Before you contact
t hem
-Is the school systemcentralized,
decentralized or a
conbi nati on?
b.Wiat is the difference between a centralized school and a
decentral i zed school
[ Key points: centralized schools generally have a strong,
conpl ex admi nistrative core for decision making and
support. Decentralized schools have di ssem nated
deci si on nmaking authority w th individual schoo
princi pal s. ) )
Br ai n- 5 mn
Things to identify about the school system storm ng
- How many school s/what grades are in the system question
[elem, mddle, Jr.H S, High
School ] o )
-How nmany cl asses at each grade |evel/class Eg{}bg" 20 mn.
Stze Lecture

- Does the school or school system have subject
matter (curriculum coordinators
(soci al studies, science, environ
ed.) or field trip coordinators.

-\What are the rel evant objectives of the
school 's mandatory curricul um
requi renents for each grade to
your park.

-Explore the values, priorities and econonic
realities of the |ocale
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-Try to define the needs and abilities of the students

- Revi ew t he school s governmental requirenents,
adm ni strative phil osophies

- BE PREPARED - BE PROFESSI ONAL, DON T WASTE THE
TEACHERS/ ADM NI STRATCRS TI MVE

3. Establ i shing Partnerships Wth Teachers/ School s.

-Try to develop a small a manageabl e pl anni ng
tean(s) conprised of 2 to 5 people
(opti mum nunber) .

-ldentify team nenbers and ot her key personne
(Note: school adm nistrators
normal |y sel ect participating
t eachers) .

Areas to investigate

-Informati on sharing - evaluate the needs and
each ot hers resources.

-Design a programto neet both park and schoo
curricul um obj ecti ves.

-Evaluation - a group focus used to identify
gaps.

-ldentify one specific person/position at the
par k/ school district as the
[iaison. This will ensure
consi stency in conmuni cati ons.
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-Establish a nmeeting at a pl easant, confortable Partici- Con't
| ocation (nake it easy), select a pative
conveni ent day and tinme, provide Lecture

background i nformati on on the park
to participants before the
conference so have an opportunity
to review the material s.

-Establish a defined |ife span of the planning

t ean(s)

-The Key Liaison Menbers should draft the first
agenda and prepare the general informationa

packets for team nenbers.

-NPS Materials to include in the packets should

- School

publications, enabling |egislation
versi on of park planning docunents
brief description of park prograns
expertise avail able to educators.

materials to include in the packets
shoul d i nclude: statew de and
[ ocal curriculumrequirenents;
school policies.

neeting' s

i ncl ude:

and a edited
as well as a
and

B. Pl anni ng Teans, \Wat Are They? How Can They Hel p.

1. Use the team approach to sol ve probl ens and

Q

o

o

come up with new sol utions or
i nprovenents to benefit both the
park and the school

.Informati on shari ng about each others

experti se

. Program devel opnent - organize a group to

design specific progran(s)
to neet the objectives of
t he park and schoo

. Eval uation- Establish a special teamto

review prograns offered to
identify gaps
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2. Meetings O The Pl anning Tean(s)- Make this a Partici- 15 min.

truly cooperative partnership with pative

both sides sharing their know edge and Lecture

speci al expertise
-The initial mneeting should review the schoo

curriculumand structure and park

mandat e/ enabl i ng | egi sl ati on and 20 mn

ot her pl anni ng docunents (interpretive prospectus, statenent
for interpretation) and brainstorm cooperative
possibilities.

-ldentify potential programneeds and expertise. Define
potential programthenme(s) and target
groups(s).

-Conpl ete site inspection - Wat can the park offer?

-Schedul e initial working nmeeting., discuss tine and
| ocati on.

-Draft neeting agenda.

Transition: It is inportant to understand who your partner
is for this team approach to work effectively.
VWat chal |l enges do they have in their work
environnent. W need to UNDERSTAND THE TEACHER

C. The Teacher's Perspective - A quick review of current
trends faci ng educators today.

Question to ask to the group: \Wat problens face educators
t oday?

1. Schools In Troubl e/ Asking More O Teachers

a. Teachers face frequent changes of direction
due to political and
adm ni strative changes in
pol i cy.

b. Changes of curriculum The addition of nore
while taking little out
(e.g.cultural diversity,
mai nst r eam ng handi capped
students in traditiona
cl assroons)

PaLtbfe
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c.lncreased adm nistrative burden on teachers (grade and Partici- Con't
official role keeping, statistical reports, pative
typi ng, xeroxing, etc.). Lecture

d.Long job days, nmany nights are required to gather
materials grade tests and wite | esson
pl ans.

e. Fiscal Concerns (Budget Cuts)

-Reduction of funding for education by
Fed/ State/ Local gov't.

-l ncreased cl ass si ze.

-l ack of proper books and ot her teaching materials.
-Field trips transportation restrictions.

-Job insecurity.

2. Teacher's 3 R's

a. No Recognition
b. No Respect

c. Not enough Renuneration [l ow pay]

3. Changes In Wrld That Also Directly Affect
Teachers

a. Attitudes/ Val ues

b.Multi-Ethnic values in Amrerica [bilingua
cl asses, children with vastly
differing val ues and beliefs]

c. Breakdown of the famly unit

d. Parental attitudes

-Parent/ Teacher Relations are at all tinme
| ow

e.Current events, turmoil in the world
[recession, world events,
etc. ]
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f.Stress due to overload, do nore with |ess.
I nsurance conpani es have
ranked education profession's
stress level with those
encountered by air traffic
controllers, except teachers
track 25-35 noving objects at
any given tine w thout the
benefit of radar.

D.Wap Up

Devel op an professional approach in cultivating
rel ati onships with teachers and school
districts.

-You can assist themw th your expertise in subject
matter progranmm ng and nake their trip to
your park a nore educational experience

-Be prepared, be professional

-Everyone benefits fromthis collaboration. NMake
your relations with teachers a
part ner ship.

Transition: An excellent way to work on partnerships with
school s is through workshops.

[11. TEACHER WORKSHOPS

A VWhat is the difference between a workshop and a
semnar? Brainstormfor 5 mn. wth

cl ass.

O her questions to ask: What is the purpose of a
wor kshop?

VWho do you invite?

For our definition, a semnar is not participant
centered. A workshop is participant
centered/ hands-on activities. Qur focus wll be
wor kshops.

B. Three (3) kinds of workshops

- FBERB PBERL ke bBheBRop
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Transition: Let's explore each of the 3 types of workshops

1. Program Specific Wrkshops

a.lnfornms Teachers - of your offerings and
subj ect matter expertise

b. Prepares Students - through the teacher by raising the
pr of essi onal know edge of teachers trained
by interpreters (through environnmental or
heri tage educati on)

c.Clarifies Logistics - explores details related to visiting
your park
(hours,
facilities, limtations, safety considerations)

d. Addresses Special Needs - related to physi ca
[imtations and accessibility,
behavi oral policies, etc.

e. Makes Suggestions - by interpreters on
t heir experience on
visiting the park such as
cl ot hi ng, weat her/ program
pol i cies, making
suggesti ons on the use of
curricul um gui des.

f.Confirms Itinerary - one-on-one
interaction with the
interpreter to confirm
dat es, schedul es or
itineraries.

2. I nformati onal Wrkshops

a. Defines Park M ssion and Purpose - to
pronote a general
awar eness of park and
servi ce-w de nandat es.
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C.

.Fam liarizes Teachers with Park Prograns - teachers

| earn about park thenes, resources and
est abl i shed programs, successfu
student activities.

. Expl ores Park Prograns and Mandated State and Loca

Curricul um Requi rements - a chance for you
to market your park to sell your
interpretive programto the schoo
district. To be effective: you need to be
conpletely aware of all school district
mandat ed curricul umrequirenents.

. Suggests Prograns - offer sanple itineraries and/or

suggest ot her agencies/activities in the
area which may be of interest to educators.

. Teacher Trai ni ng Wrkshops

. Trains Teachers in specialized training applicable to the

cl assroom - sensitize the to the history
and significance of the park. This nmessage
is anplified as it is taught by these
teachers to their students.

.Can al so be used for scouting | eaders, 4-H | eaders or

others involved with youth groups.

Devel ops Ties with the Educational Community

-You can explore with universities and col |l eges the

possibility of offering Continuing
Education Units (CEU s) professiona
accredited training for teachers through
your progranm ng
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d.Build constituents in your comunity -
this broadens your base in Partici-
the conmunity, nore people pative
will be able to understand Lecture

your park better. Park
staff will also be viewed
as professional s.

C. Wrkshops wi | I:

-mni mze confusion
-reduce m sinfornmation
-all evi at e chaos

D. Factors To Consi der When Pl anni ng The Workshop -
your work up-front.

1. Consider the quantity and quality of
potential school prograns.

a.How often will prograns be presented
b. Duri ng what nont hs
c.Anticipate staff and facility
avail ability and demands.
d.ls a reservation system needed
2

. Consol i date and devel op reference materials for
teachers for the workshop

- Maps

-Travel directions

- phone nunbers, hours of operation, mailing
address of the park

-Flyer or brochure describing park offerings to
school s

-Eval uations for teachers

-Curriculumguide or list of suggested pre-
visit activities for students

-Li st of safety precautions

-Park group policies (reservations, etc.)

Do
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-Poster for classroomdisplay Partici-
pative
3. Consi der Workshop Tine, Location Lecture

and Facilities - nake it easy on the teacher

a. Timng

-Wirk with schools and teachers
b. Possible Locations

-On Site

-Of Site

-At school

-school regional conclave
-regional field trip workshop

c.Facilities -conplexity is based

1. Questions To Ask

-EBasily Accessible

- Par ki ng

- Bat hroons & \Wat er

-1f Qutdoors, are there sheltered
i ncl ement weat her

-Nearby pl aces to eat

2.Be Prepared

- Doubl e check with speakers, make
cone.
- Check all AV, bathroons, water,

E. The Wbrkshop
1. Setup

a. Arrive Early
b. Seating arrangenents

on the size of the group

areas nearby for sudden

sure they remenber to

electric, etc.
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Brai nstorm ng Question: What benefit can seating o
arrangenment have on the workshop. Partici -

pative

Tradi tional Lecture

- Advant ages

-Good for |arge groups

-Facilitates informati on di ssem nation
Br ai n-

- Di sadvant ages storm ng

- I nper sonal o

- Di scourages group participation Partici -
pative
Lecture

U- Shaped

- Advant ages
-Good for |arge groups
-Allows for interaction

- Di sadvant ages
- Tough vi ewi ng sone types of AV

progr ans

-If you have many people you still have

several chairs
| i ned one behi nd
anot her

Crcle

- Advant ages
- Per sonal
-l mproves Group Participation

Dis
D f

advant ages
ficult with several types of AV
[TV, Movies]
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c. Check out all AV

-Interpreter's Corollary to Miurphy's Law

2.Allow for late arrivals Partici -

5 to 10 m nutes pative
Lecture

a.Use opening tinme to distribute al

mat eri al s

b.God tine for refreshnents - m xer

c. I ntroductions

- Your sel f

- Teachers

Revi ew wor kshop agenda with the
partici pants

.The Facilities/Site Tour

.Introduce on site possibilities for
school visits

. Lead participants through the park
stressing instructiona
possibilities for
educati onal groups

.Define the ranger's role in the park
educati onal program
Denonstrates activities
rangers may use during the
on-site visit

.Define the teacher's role and
responsibility

. Revi ew safety issues and school program
pol i ci es

. Concl udi ng the wor kshop

. Summari ze

a. Recap the inportant points

2. Fi nal questions fromthe group
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3. Follow up and eval uati on Partici-
pative
a. Eval uation Lecture

-Eval uation by participants
- Cbserved changes in behavior and attitudes

I V.1 NDI VI DUAL PROJECT TO DEVELOP A TEACHER | NFORMATI ONAL
WORKSHOP AGENDA FOR YOUR OMWN PARK

A Participants will take 20 minutes to prepare a
sanpl e agenda including the foll ow ng
t opi cs.

1. Establish a list of who to invite (by
posi ti on)

2.Meeting preparation, logistics, materials for
packets, etc. identified.

w

. Define the agenda - describe the process.

N

.After 20 minutes, Participants will break
into groups of 4 - 5 to critique
each ot hers agenda. Each
participant will swap reports
review themfor 5 mnutes and then
take the next 15 m nutes
critiquing the positive and
negative aspects of each

5. The group will report to the class on comon
negative and positive concepts
that they revi ened.

V. WRAP UP OF TEACHER WORKSHOP SEGVENT

A. Recap the 3 kinds of workshops

Pr ogram Speci fi c Wrkshops

I nf or mati onal Wor kshops
Teacher Traini ng Wor kshops

Wk
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B. Factors to consi der when devel opi ng wor kshops
Partici -
Tar get Audi ence pative
Lecture

1
2. Materials Necessary
3. Tine, Location and Facilities

C. Evaluation is inportant

"No workshop is an island", it is a part of providing

| earni ng opportunities for students and children.

[Return to main | esson plan at this point.]




