“Understanding the Past to Preserve it for the Future”
By

Laura Peers Barnes, Teacher, Bibb County Public Schools

Stephen Rudolph, Park Ranger, Interpretation/Education, National Park Service, Ocmulgee National Monument


[image: image1.emf]
Overview

This curriculum has been developed as part of the Teaching American History Grant Partnership between the National Park Service, the College of William & Mary, the Williamsburg-James City/County Public Schools, Bibb County Public Schools and several other public school districts across the country and Puerto Rico.  The purposes of the grant include:

· “Broaden[ing] and strengthen[ing] the knowledge base of American History for all participating teachers

· Develop[ing] partnerships among teachers, historic sites and scholars

· Capitaliz[ing] on the historic site partnerships to develop curriculum and methodology using these national and state resources to Weave the Fabric of American History and tell its story to teachers and students nationwide.”

(taken from the document Proposal:  Teaching American History Grant 2002 “Weaving the Fabric of American History”)I

The TAHG is now in its second year, which coincides with revisions to the Georgia state social studies curriculum standards.  Currently, social studies content standards are spelled out in the Quality Core Curriculum (QCCs).  However, as of summer 2004 new standards await a final vote to approve their adoption scheduled for October 2004.  If they are adopted, the new social studies standards will be phased in beginning in the fall of the 2005-06 school year. The new standards, known as the Georgia Performance Standards (GPSs) will significantly modify the content taught in high school  American History courses.  Under the QCCs, students in high school study pre-colonial history to roughly the “Republican Revolution” of the 1990s.  The revised GPS time period shifts all pre-1877 United States history to the middle school curriculum.  

This modification presents a challenge to the development of a high school curriculum for the Ocmulgee site since much of the historical significance of the Ocmulgee National Monument includes the pre-colonial era, Trail of Tears, and other events that fall outside the range of the proposed new standards.  However, since “all things are connected”, this curriculum seeks to look beyond teaching only the obvious historical content.  Through the activities in this lesson plan, students are challenged to think critically about history, to analyze historical sources and to examine the importance of local historical resources to a community, all of which are crucial to understanding our country’s past, regardless of the time period. 

With Georgia’s pending standards changes in mind, the goal of this curriculum is to utilize the resources of the Ocmulgee site in such a way that they achieve a dual purpose.  The first is to familiarize students with what the historical evidence at the Ocmulgee National Monument can teach us about the lives of earlier residents of Middle Georgia.  The second purpose is to encourage students to think about the importance of cultural resources and what is involved in protecting them for future generations. 

Additionally, as a result of fiscal cutbacks, it has become increasingly difficult for teachers to arrange field trips.  Also, many administrators and teachers on the high school level are reluctant to lose additional class time to field trips since so much is already lost to standardized testing.  At the same time, many Georgia school systems, including Bibb County, have placed a local emphasis on increased use of technology by both teachers and students.  In keeping with these various factors, the following lesson plan and its five activities do not require an actual trip to the Ocmulgee National Monument. While extension activities are included, which may be used in conjunction with a field trip, all of the objectives of the lesson plan can be met and the included activities may be completed without actually visiting the site. 

Grade Level:  9-12
Objectives for this curriculum:

The students will be able to:

Evaluate primary source documents by drawing conclusions, making inferences, etc. 

Evaluate and use propaganda techniques

Measure public opinion and analyze raw data from survey results

Make appropriate research choices when gathering project information

Conduct historical research using primary source documents and use this research to create a final culminating project.
Materials needed for entire lesson plan:

(Note:  The materials needed vary by activity; Refer to each activity for details )

K-W-L chart (if needed for assessment)

Overhead transparencies for photographs

Handout for primary source analysis (APPARTS)

Handout for compare/contrast viewpoints

Desktop publishing software such as Microsoft Publisher or Microsoft Word templates
Digital cameras are helpful but not required.

Internet access and in-class research time

List of possible sources for research
National History Standards Addressed in this Curriculum:


Standard One:  The student thinks chronologically


Standard Three:  The student engages in historical analysis and interpretation


Standard Four:  The student conducts historical research

Standard Five: The student engages in historical issues-analysis and decision-

making. 

Georgia Quality Core Curriculum Objectives Addressed in this Curriculum 

 (as of summer 2004)

U.S. History QCCs:

1   Topic: Colonization 

Standard: Identifies and describes the native inhabitants the Europeans found in the New World.

43 Topic: Skill Development 

Standard: Interprets the significance of excerpts from famous speeches and documents in U.S. history

44  Topic: Skill Development 

Standard: Formulates historical questions and defends findings based on inquiry and interpretation. Analyzes documents, records, and data (such as artifacts, diaries, letters, photographs, journals, newspapers, historical accounts, etc.). 

45 Topic: Skill Development 

Standard: Communicates findings orally

51   Topic: Skill Development 

Standard: Formulates generalizations and conclusions about time in studying the development of U.S. history. 

Current Issues QCCs
2   Topic: Introduction 

Standard: Identifies sources of information 
- the media, computer networks. 
- distinguishes fact from opinion in sources, and 
- validates sources as to their authority, credibility and possible bias 

3   Topic: Introduction 

Standard: Recognizes and explains how different points of view have been influenced by race, religion and ethnicity.

6   Topic: Technology and Society 

Standard: Identifies the possible future impact of technological and scientific change. 

MORE STANDARDS WILL BE ADDED HERE AS OTHER ACTIVITIES ARE INCLUDED

Activity One:  How Do We Know?:  Artifacts & Artwork 

Overview: During this activity, students work in cooperative groups to analyze sources from the Ocmulgee National Monument.  Students will learn about the various types of resources used by historians in their research as well as practice a strategy (the APPARTS method) of analyzing historical sources.  
Preparation:

1. Select sources for students to analyze from the PowerPoint presentation and other teacher resources available on this CD. Eight sources are needed for a class of 32 students working in groups of four. 

2. Create overhead transparencies of each of the sources to be used. 

3. Be sure all equipment needed to complete the “Virtual Tour” is in working order (PC connected to a TV or InFocus machine, internet connection, link to website)

4. Make copies of the handouts needed for each group of students.

5. Make copies of the groupwork evaluation form, if desired. 

6. For advanced/honors classes, assign the “Virtual Tour” available on the Ocmulgee National Monument’s website for homework.  This will save class time by eliminating an in-class step in the procedure. http://www.nps.gov/ocmu/VirtualVisit.htm
Procedure:

1. Create a chart on the board to serve as a checklist for which groups have completed working with each photograph.  This will serve as a classroom management tool allowing the teacher to monitor students’ progress through the activity.  A sample chart is below:

	
	Group 1
	Group 2
	Group 3
	Group 4

	Document  1
	
	
	
	

	Document  2
	
	
	
	

	Document  3
	
	
	
	

	Document  4
	
	
	
	

	Document  5
	
	
	
	

	Document  6
	
	
	
	

	Document  7
	
	
	
	

	Document  8
	
	
	
	


2. Assess students’ prior knowledge about primary and secondary historical sources. Explain the role such sources play in providing historical research.  If necessary, the teacher may need to remediate;  most history textbooks include a research section addressing this topic in the introduction or appendix. Stress that not all historical sources are written documents.  Emphasize that historians also use artifacts, buildings and artwork as historical evidence. 

3. Assess students’ background knowledge about the Ocmulgee National Monument.  This assessment may take the form of a brief teacher-led discussion, or students may complete a K-W-L chart about the site in small groups of three or four students.  Since many students in Bibb County may already be familiar with the site from previous visits, this will let the teacher know which of the procedures steps may be omitted or may need modification. 

4. Explain to students that they will be acting as historians by using pictures from the Ocmulgee National Monument to practice interpreting primary and secondary sources.  They will have approximately 5-7 minutes per picture before the groups rotate transparencies. 

5. Explain to students that they will be working in cooperative groups to apply the “APPARTS” method of primary and secondary source analysis. In this method, APPARTS is an acrostic used for analysis.  While the terms are explained on the handout, the teacher will likely need to discuss them with students and model an example. Special emphasis needs to be placed on thinking about the purposes of the pictures, especially those of artwork.  

Consider discussing the following:

· Why was this illustration chosen for use at the monument?

· Why do museums and historic sites use artwork instead of photographs? (photos aren’t available, the time period is prehistoric, etc)

· What part of the Mississippian culture does this represent?

· Would you have chosen another artifact to illustrate the same idea or concept?  Would you have chosen another scene?

· What background information do you think the artist (if the transparency is an artist’s rendering) had when illustrating this scene?

6. Introduce students to the Ocmulgee National Monument and Mississippian culture by taking a “virtual visit” to the following website: 

http://www.nps.gov/ocmu/VirtualVisit.htm
7. Divide students into groups of no more than four. 

8. Provide each group with copies of the pictures they will need to complete the activity, or create a set of transparencies and show the photographs to the class as a whole and let them rotate the transparencies among groups. (recommended) Or, if students have access to a computer lab or one computer per group, they may view the PowerPoint Graphics presentation rather than working from transparencies. 

9. Provide each group with enough APPARTS handouts for them to have one per photograph.  Explain that since they are in cooperative groups, each student in the group has a job to perform.  One student should take the lead in group discussion of the “A” parts, one student the “P” parts, one “RTS”, and one student should serve as a scribe to take notes, record the students’ answers and record on the checklist which photographs the students have worked with. 

10. Give one transparency to each group.  Students should perform their various roles and work as a group to complete the APPARTS worksheet.  Once a group has finished, the scribe needs to check off the group on the management chart on the board.

11. Repeat this process until all groups have completed an APPARTS handout for each of the transparencies.  

12. Discuss the groups’ responses as a class.  Pay special attention to variation in answers. 

13. Have each group member complete a groupwork evaluation form if needed. 
Evaluation:
Groupwork evaluation form

Newsletter rubric

Poster rubric

Brochure rubric

Remediation:  

This activity may be modified into a teacher-led whole class activity instead of a collaborative group activity if students have difficulty working in groups or struggle with the abstract concepts necessary for historical analysis. 

Extension:

If the questions in procedure step five were not asked, the teacher may extend class discussion of the transparencies.  

If You Go:

If a field trip to the park is planned, have students write a short skit based on one or more of the transparencies.  Then, using the costumes and props available in the Discovery Lab, have students act out their skits. 

Document 1


[image: image2.emf]
APPARTS Worksheet
(adapted from Warren Heirl)
Author:  Who created the source?  What do you know about the author?  What is the author’s point of view?

________________________________________________________________________________________________________________________________________________

Place and Time:  Where and when was the source produced?  How might this affect the meaning of the source?

________________________________________________________________________________________________________________________________________________________________________________________________________________________

Prior Knowledge:  Beyond the information about the author and the context of its creation, what do you know that would further help you understand the source?  Do you recognize any symbols and recall what they represent?

________________________________________________________________________________________________________________________________________________________________________________________________________________________

Audience:  For whom was the source created and how might this affect the reliability of the source?

________________________________________________________________________________________________________________________________________________________________________________________________________________________

Reason:  Why was this source created?  What purpose was it meant to serve?

________________________________________________________________________________________________________________________________________________________________________________________________________________________

The Main Idea:  What point is the source trying to convey?

________________________________________________________________________________________________________________________________________________________________________________________________________________________

Significance:   Why is the source important?  Ask yourself, “So what?”

________________________________________________________________________________________________________________________________________________________________________________________________________________________

GROUP PROJECT EVALUATION FORM

Name of Project:  APPARTS analysis

Your Name:_______________________________________________________

Other Group Members’Names__________________________________________________________________________________________________________________________________

1. Explain your contribution to this group project.

_________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

2.  What problem(s) did you face while working with your group? ____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

3.  How did you solve these problem(s)? ____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

4.    Out of 100 possible points, give yourself a grade on this project. ____________

5. Out of 100 possible points, give your group members a grade on this project.  If you give a group member below an 80, use the back of this sheet to explain why.

Name_______________
Name_______________
Name_______________


Score_______________
Score_______________
Score_______________

Name_______________
Name_______________
Name_______________


Score_______________
Score_______________
Score_______________

6.  Would you work with this same group again?  Explain your answer.

____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
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